Harford Steps
An Assessment Framework

At Harford Manor School we teach pupils from Reception to Year 14, who have a
range of complex needs. As such we require an assessment framework that reflects
the small but important steps that our pupils make throughout their time with us.

We teach a bespoke curriculum that is based on our four key areas of learning.
These are ‘communication’, ‘independence’, ‘thinking and problem solving’, and
‘regulation and behaviour.” In order to support each pupil to make progress in these
areas we have broken them down into six strands which are cross curricular and
encompass more traditional subjects and important life skills required for our pupils
to support themselves in the wider community.

Harford Steps is part of the assessment process and offers a framework to present
the progress of our pupils throughout their learning journey with us. We have pulled
on range of sources in order to create this framework that is both mindful of the steps
our pupils make and allows us to set ambitious and challenging targets for them.



My Communication
Literacy

EYFS - Reading and Writing
Pre Key Stage Standards

Step 1 EYFS 0-11 Attends to books and other printing materials with
support from familiar adult.

Step 2 EYFS 8-20 Handles books and printed materials with interest.
Will turn several pages at a time.
Will pause briefly and focus on pictures.

Step 3 EYFS 16-26 Will sit with a book independently for a few moments.

Will choose a few favourite books to look through.

Begins to examine pictures briefly.

Shows interest in rhymes and songs.

Pre key stage
stand 1 trans

Draw lines or shapes on a small or a large scale (e.g.
on paper, or in the air, or sand).

EYFS 16-26 Makes connections between their movement and the
marks they make
Step 4 EYFS 22-36 Has some favourite books.
Has favourite rhymes and songs.
Can repeat single words from familiar story/poem
Can repeat a simple phrase from familiar story/poem
EYFS 22-36 + | Can distinguish between the different marks they
P4 make and understand that they convey meaning
EYFS 22-36 Imitates drawing simple shapes such as circles
EYFS 22-36 Shows control in holding and using jugs to pour,

hammers, books and mark-making tools.

Pre key stand
1

Can indicate correctly pictures of characters and
objects in response to questions such as ‘Where is
the...?

Pre key stand
1 com

Can say an appropriate word to complete a sentence
when the adult pauses (e.g. ‘We’re going to
the...zoo/park/shop/beach’).




Step 5

EYFS 30-50
with support

Starts to show enjoyment of rhyming and rhythmic
activities

Begins to show some awareness of how a story is
structured with support e.g. understanding concept of
‘start’ / ‘middle’ / ‘end’ in relation to story time.

Starts to be able to remember the endings to well-
known stories.

Starts to be able to recognise a story’s setting, with
support.

Starts to be able to show some recoghnition of main
character(s) when offered a choice, with support.

Can choose own name from a small selection of two
or three options.

Starts to be able to recognise familiar words or
symbols.

P5

Produce meaningful marks or symbols associated
with their own name or familiar spoken words,
actions, images or events.

PS5

They trace, overwrite or copy shapes and straight
line patterns.

Sits alone to look at books and hold them correctly,
e.g. the right way round.

Starts to understand that print carries meaning e.g.
can gain information from it.

Pre key
standard

Join in with some actions or repeat some words,
rhymes and phrases when prompted.

Can show anticipation about what is going to happen
e.g. by turning the page.

Step 6

EYFS 30-50

Shows some awareness of how a story is structured
e.g. understanding the concept of ‘start’, ‘middle’,
‘end’ in relation to story time.

Can recall some events from favourite stories, not
necessarily in order.

Can explain where a story is set when offered a
choice.

Can show recognition of main character from a story,
with support.




Is able to recognise own name.

Is able to recognise familiar words or symbols such
as brand logos.

EYFS 30-50 Can copy some letters e.g. letters from their name.
Physical Dev
Starts to be able to segment sounds in simple words,
e.g‘c’ or'‘t in‘cat’.
P6 Produce or write their name in letters or symbols.

Starts to be able to link some sounds to letters.

Pre key stage
sand 2 Read

Can say a single sound for 10+ graphemes.

Read words by blending sounds with known
graphemes, with help from a staff member.

When listening to stories pupils can demonstrate
understanding, e.g. by answering questions, such as
‘Where is he/she/it?’, ‘What is this?’, ‘Who is this?’,
‘What is he/she doing?’

When listening to stories pupils can join in with
predictable phrases or refrains.

Pre key stand
2 Writ

The pupil can say a clause to complete a sentence
that is said aloud, e.g. ‘When we went to

the beach today,.....we ate ice cream / | played in the
sand / it was hot'.

The pupil can form correctly 10+ lower-case letters.

The pupil can identify or write these 10+ graphemes
on hearing corresponding phonemes.

Step 7

P7

Pupils show and interest in the activity of reading.

Pre key stand3
read

The pupil can say a single sound for 20+ graphemes.

The pupil can read accurately by blending the sounds
in words, with two and three known graphemes.

In a familiar story/rhyme, the pupil can, respond to
guestions that require simple recall.

In a familiar story/rhyme, the pupil can recount a
short sequence of events, e.g. by sequencing images
or manipulating object.




Pre key stand3
Writing

The pupil can make up their own phrases or short
sentences to express their thoughts aloud about
stories or their experiences.

The pupil can write a caption or short phrase using
the graphemes that they already know.

The pupil can form correctly most of the 20+ lower-
case letters in Standard 3 of English language
comprehension and reading.

The pupil can identify or write these 20+ graphemes
on hearing the corresponding phonemes.

The pupil can spell words with known graphemes, by
identifying the phonemes and representing the
phonemes with graphemes, e.g. in, cat, pot.

EYFS 40-60

Can identify characters from a story.

Can suggest how the story might end, with support.

Beginning to show greater awareness of how stories
are structured.

Step 8

Pre key stage
stand 4 writing

The pupil can make up their own sentences and say
them aloud, after discussion with the staff member.

The pupil can write down one of the sentences that
they have rehearsed.

The pupil can form most lower-case letters correctly.

P8

Pupils understand that words, symbols and pictures
convey meaning. They recognise or read a growing
repertoire of familiar words of symbols.

The pupil can identify or write the 40+ graphemes in
Standard 4 of English language comprehension and
reading, on hearing the corresponding phonemes.

The pupil can spell words by identifying the
phonemes and representing the phonemes with
graphemes, including words with consonant clusters
and simple digraphs, e.g. frog, hand, see, chop,
storm, splash.

The pupil can spell a few common exception words,
e.g. |, the, he, said, of.

Pre key stage
stand 4 read

The pupil can say sounds for 40+ graphemes,
including one grapheme for each of the 40+
phonemes.




The pupil reads accurately by blending the sounds in
words with up to five known graphemes.

The pupil reads aloud books that are consistent with
their phonic knowledge, without guessing words from
pictures or the context of the sentence.

In a familiar story/rhyme, the pupil can, when being
read to by an adult, talk about events in the story and
link them to their own experiences.

In a familiar story/rhyme, the pupil can, when being
read to by an adult, retell some of the story.

EYFS 40-60

Can write own name independently.

Can write labels and captions.

Step 9 ELG / pre key [ The pupil can read some common exception words.
stage standard
4
ELG Pupils use their phonic knowledge to write words in
ways which match their spoken sounds.
They write simple sentences which can be read by
themselves and others.
Some words are spelt correctly and others are
phonetically plausible.
Step 10 ELG + Pupils can spell phonically regular words of more

than 1 syllable.

Pupils can spell phonically irregular words of more
than 1 syllable, but high frequency words.

They use key features of narrative in their own
writing.




My Communication:
Understanding

EYFS - understanding

Birth to Five Years: Child Development by M. Sheridain
Engagement Model - Anticipation (March 2020)

Step 1 EYFS 0-11

Stops and looks when hears own name.

Starts to show understanding of gestures e.g.
waving.

M. Sheridan
section 1

Starts to show understanding of a few basic words
e.g. ‘hi’, ‘bye’, ‘no.’

Anticipation

Pupil shows expectation of a common event.

Step 2 EYFS 8-20

Understands some single words in context e.g.
‘cup’ ‘milk’ ‘juice.’

Responds to some familiar simple statements
when said in context.

Starting to pick up on gestures or signs.

M. Sheridan
section 1

Starting to understand some familiar simple
instructions when said in context in the related
environment, e.g. ‘Get your coat,” when near the
coats.

Anticipation

Pupil begins to interpret auditory cues to anticipate
the start of a common event.

Pupil begins to interpret visual cues to anticipate
the start of a common event.

Step 3 EYFS 16-26

Can understand some simple sentences e.g.
‘throw the ball,” when holding the ball.

Can understand some simple signs or gestures in
context, e.g. timetable signs.

M. Sheridan
section 1

Understands a greater range of concrete nouns
and can respond to requests for these, e.g. doll,
car, hat.

Step 4 EYFS 22-36

Can identify action words by pointing to the correct
place, e.g. ‘Who'’s jumping?’

Understands some simple questions, e.g. ‘Where
is your cup?’




Beginning to develop an understanding of simple
concepts, e.g. big/small, tall/short.

M. Sheridan
section 1

Starts to understand a familiar two part instruction,
where the parts are related, e.g. ‘get your coat and
come and sit down.’

Step 5

EYFS 30-50

Starts to understand the use of certain everyday
objects in context e.g. ‘what do we use to cut this?’

Starts to show understanding of some prepositions
in context, by carrying out the action, with support
e.g. under, on top, behind.

Consistently responds to known simple
instructions e.g. ‘Put it in the box.’

Starting to understand some simple ‘how’
guestions.

Step 6

EYFS 30-50

Understands the use of a range of familiar objects
e.g. ‘What do | brush my hair with?’

Shows understanding of prepositions by carrying
out the action.

Beginning to understand some simple ‘why’
questions.

Step 7

EYFS 40-60

Starts to be able to respond to some two part
instructions, e.g. ‘Put it in the bin and go get your
coat.’

Starts to show some understanding of humour.

Starts to listen and respond to ideas expressed by
others in conversation, with support.

Starts to follow parts of a story, without pictures.

Step 8

EYFS 40-60

Can frequently, successfully respond to two part
instructions.

Can understand humour in rhymes/songs and
some simple jokes.

Can respond to others ideas within a conversation.

Able to follow a story without pictures or props.

Step 9

ELG

Pupils follow instructions involving several ideas or
actions.

They answer ‘how’ and ‘why’ questions about their
experiences.




They answer ‘how’ and ‘why’ questions in
response to stories or events.

Step 10

ELG +

After listening to stories pupils can express views
about events or characters in the story.

After listening to stories pupils can answer
guestions about why things happened.

They can carry out instructions which contain
several parts in a sequence.




My Communication:
Listening and Attention

EYFS - Listening and Attention

Birth to Five Years: Child Development by M. Sheridain
Development Matters - Active Learning - Being involved and concentrating

Engagement model - Persistence

Step 1 EYFS 0-11 Will turn towards a familiar sound and locate the source
of sound.
Reacts in reaction to others smiling, looking, moving.
M. Sheridain Is able to switch gaze between objects and people.
Section

Fleeting attention - any new stimuli takes whole
attention.

Persistence

Can engage in a new activity very briefly, look enough
to react to it.

Step 2 EYFS 8-20 Shows enjoyment of music/regular beat by moving

whole body.
Concentrates on an object/activity of own choosing,
briefly.
Pays attention to dominant stimuli but is easily
distracted by other sounds.

M. Sheridain Can sustain interest for 2-3 minutes in an adult led

Section 1 activity, e.g. sharing a story.

Persistence

Pupils can offer a determined effort to interact with an
activity.

Step 3 M. Sheridain
Section 1

Listens and responds to simple spoken communication
addressed directly to them, using their name.

Can focus on an activity of their choosing for several
minutes.

Can sustain interest in an adult lead activity for 3-4
minutes.

Can focus on communication addressed to them using
known language, may need a prompt to stop and shift
attention.

EYFS 16-26

Listens to whole songs and rhymes, shows interest.

Listens to whole stories and shows interest.

Deve matters

Is willing to explore new or unusual activities/toys within
their environment, with an adult.




Step 4 EYFS 22-36 Listens with interest and may react to the sounds adults
make, while they read stories.
Recognises and responds to many familiar sounds, e.g.
turning to a knock on the door, looking at or going to
the door.
Has single channelled attention.
Starting to shift attention if attention is fully obtained
before speech.
Can sustain attention in an adult led activity for up to 5
minutes.

Deve matters Can maintain attention on a chosen activity for over 5

minutes.
Starts to show interest in new or unusual activities/toys
within their familiar environment.

Step 5 EYFS 30-50 Can listen to others in 1:1 conversation, when the
subject matter is highly motivating.
Listens to favourite stories with increasing attention and
recall.
Joins in with repeated refrains in stories/rhymes.
Anticipates key events and phrases in rhymes and
stories.
Starting to follow simple directions, if not intently
focused on their own choice of activity.

Deve Can maintain focus on an activity of their choosing for

6-8 minutes.
Willingly and keenly explores new activities and toys.

Step 6 EYFS 30-50 Can listen to others in a small group conversation when

the subject matter is interesting to them.

Is able to follow simple directions.

Can sustain attention in an adult led activity for several
minutes.

Can listen to a wider range of stories with increasing
attention and recall.

Deve matters

Can maintain attention on an activity of their choosing
for 9-10 minutes.

Experiments with new activities and toys that are
presented to them.




Step 7 EYFS 40-60 Starts to maintain attention for a familiar, whole adult
led activity.
Starts to show some two-channelled attention, can
listen and do briefly.
Deve matters Can maintain attention on an activity of their choosing
for over 10 minutes.
Step 8 Development Can maintain focus on their activity for a period of time.
Matters
Has a two-channelled attention span, can listen and do
for a couple of minutes.
Deve matters Can maintain attention on an activity of their choosing
and shows willingness to persist.
Is focused on details in chosen attentions.
Step 9 ELG Pupils listen attentively in a range of situations.
Dev Matters They listen to stories, accurately anticipating key
(ELG) events and respond to what they hear with relevant
comments, questions or actions.
Dev Matters They give their attention to what others say and
(ELG) respond appropriately, while engaged in another
activity.
EYFS 40-60 Can maintain attention for a whole adult led activity.
Shows high levels of energy, fascination.
Not easily distracted.
Pays attention to details.
Step 10 ELG + Listen to instructions and follows them accurately,

asking for clarification if necessary.

Listen attentively with sustained concentration to follow
a story without pictures or props.

Can listen in a larger group, for example assembly.




My Communication:

Expressive Communication
EYFS - Speaking
Equals - my communication

Step 1

EYFS 0-11

Starts to communicate intentionally their wants and needs
informally, e.g. crying when in the red/blue zone.

Can gesture towards an area where an item they want is,
with their hand.

Developing some sounds.

Can babble to self.

Step 2

EYFS 8-20

Can use single words in context to request needs and
wants.

Can use sounds in play, e.g. brrrrrm for car.

Starts to be able to imitate sounds.

Can point to and look towards an item to request it.

Step 3

EYFS 16-26

Copies familiar expressions, e.g. ‘Oh dear’, ‘All gone’.

Beginning to put two words together, e.g. ‘want ball’, ‘more
juice’.

Uses a range of everyday concrete nouns, e.g. cup,
banana, chair.

Starts to use some verbs when making requests, e.g. walk,
play.

Beginning to ask simple questions, with support.

Beginning to comment on people or things that are not
present.

Equals

Can make a positive, clear choice when given an option of
two items.

Stars to be able to gain the attention of another person
positively, with support.

Can initiate communication with an adult, with support.

Step 4

EYFS 22-36

Uses language to request needs and wants in a simple
sentence.




Uses simple sentences to comment on the environment.

Is able to ask a ‘where’ question.

Is able to ask a ‘who’ question.

Is able to ask a ‘what’ question.

If speaking, is beginning to use the end of words, e.g. cats,
going.

Equals

To be able to gain the attention of another person
positively, to make a request.

Can initiate communication with an adult.

Can use a range of sentence starters to engage another
person, e.g. ‘I see...” ‘'l hear...” ‘l am....” with support.

Step 5

EYFS 30-50

Beginning to use conjunctions, with support e.g. ‘and’ ‘but’.

Can retell a simple past event, not always in the correct
order.

Can use talk to connect ideas, e.g. to explain what is
happening ‘now’ and what might happen ‘next’, with
support.

Starting to ask ‘why’ questions, with support.

Starting to use the past tense, e.g. played, danced.

Uses words focused on objects/people that are of
particular importance to them.

Communicates that objects stand for something else while
playing, e.g. a box is a castle.

Equals

Can use a range of sentence starters to engage with
another person, e.g. ‘I see...” ‘| hear...” ‘l am....

Can gain an adult’s attention positively to comment on
something, with support.

Step 6

EYFS 30-50

Can use some conjunctions, e.g. ‘and’ ‘but’.

Can retell simple past event, in the correct order.

Can use talk to connect ideas, e.g. to explain what is
happening ‘now’ and what might happen ‘next’.

Can ask ‘why’ questions.

Can use the simple past tense when communicating.

Can use the future tense when communicating.




Building a wider vocabulary - based around their interests
and experiences.

Equals

Can gain an adult’s attention positively to comment on
something.

Step 7

EYFS 40-60

Extends vocabulary, especially by grouping and naming.

Starts to use language to recreate roles/experiences in
play.

Starts to link statements together, using a range of
conjunctions.

Uses talk to organise ideas, with support.

Uses talk to sequence ideas, with support.

Uses talk to explain feelings, with support.

Starts to introduce a narrative during play, with support.

Step 8

EYFS 40-60

In play uses language to recreate roles/experiences and
imagine new experiences.

Can link statements together using a range of
conjunctions.

Uses talk to organise ideas.

Uses talk to sequence ideas.

Introduces a narrative during play.

Step 9

ELG

Pupils express themselves effectively, showing awareness
of listeners’ needs.

They use past forms accurately when talking about events
that have happened.

They use present forms accurately when talking about
events.

They use future forms accurately when talking about
events that are to happen in the future.

They develop their own narratives and explanations by
connecting ideas or events.

Step 10

ELG +

Pupils show some awareness of the listener by making
changes to language and non-verbal features.

They recount experiences and imagine possibilities, often
connecting ideas.




They use a range of vocabulary in imaginative ways, to
add information or express ideas.

They use a range of vocabulary in imaginative ways to
explain or justify actions or events.




My Thinking

Numeracy

EYFS - maths -number and shape, space and measure
Year 1 National Curriculum - place value and measurement
Year 2 - National Curriculum measurement.

Pre Key Stage Standards (PKSS) -Maths

Step | EYFS 0-11 Shows recognition of the pattern of an adult counting to 3 when

1 in a familiar context, e.g. a song.
Notices changes in number of objects/images in group of up to
3.

EYFS 8-20 Begins to show an awareness of number names through action

rhymes and songs.
Starts to recognise frequent elements of daily routine, e.g. snack
time/ dinner time/playtime.

Step | EYFS 22-36 Recites some number names in sequence.

2

Begins to create marks representing ideas of number, (lines/
copying numerals without evidence of understanding of
amounts).

Uses ‘more’ in context.

Shows understanding of a group getting bigger when several
items are added.

Shows understanding of a group getting smaller when several
items are removed.

Completes simple insert puzzle independently.

Creates towers of 3-5 blocks independently.

Starts to recognise simple shapes in pictures comments to an
adult/peer.

Begins to categorise objects according to size, independently.

Begins to categorise objects according to shape, independently.

Watches others engage in construction play with interest, but
does not involve self.

Begins to use the language of size.

Understands some talk about present and future, e.g. ‘now’ and
‘next’.

Understands some talk about immediate past e.g. ‘before’.




Anticipates specific time-based events such as mealtimes or
home time.

Step

EYFS 30-50
w/support

Uses some numeral names in context, with support.

Uses some number language in context, with support.

Beginning to show an understanding of 1, e.g.
fingers/symbols/words.

Inconsistently matches numerals to amount, with support.

Starts to recognise when groups of objects are ‘equal’ in amount
when supported, e.g. language like ‘the same’.

Begins to estimate using language like ‘lots’.

Shows an interest in representing numbers.

Shows an interest in shape and space by playing with space and
creating arrangements.

Shows some understanding of positional language when used by
an adult, e.g. on, off, up down.

Starting to use positional language, with support.

Engages in construction play, initiated by an adult.

Begins to recognise simple shapes within the environment in an
adult led task.

Begins to use shape related language to describe everyday
objects with support, e.g. tall, long, short.

Starting to show understanding of where they are when this is
described to them, e.g. ‘you're next to...’

Pre key st 1

Demonstrate an understanding of the concept of transaction, e.g.
by exchanging a coin for an item, or one item for another, during
a role-play activity.

Distinguish between ‘one’ and ‘lots’, when shown an example of
a single object and a group of objects.

Demonstrate an understanding of the concept of 1:1
correspondence, e.g. giving one cup to each pupil.

Step

EYFS 30-50

Beginning to show understanding of 1-5,(e.g.
fingers/symbols/words.

Uses some numeral names spontaneously.




Uses some number language spontaneously, e.g. big, small.

Can recognise when groups of objects are ‘equal’ in amount, e.g.
language like ‘the same’.

Separates a group of three or four objects in different ways,
beginning to recognise that the total is still the same.

Staring to use positional language, independently.

Engages in construction play, self- initiated.

Begins to name simple shapes.

Begins to recognise simple shapes within the environment,
spontaneously.

Begins to use shape related language to describe everyday
objects themselves.

Pre key Stand 2

Identify the big or small object from a selection of two.

Sort objects according to a stated characteristic, e.g. group all
the small balls together, sort the shapes into triangles and circles.

Says the number names to 5 in the correct order, e.g. in a song
or by joining in with the staff member.

Demonstrates an understanding of the concept of numbers up to
5, by putting together the right number of objects when asked.

Copies and continues simple patterns using real-life materials,
e.g. apple, orange, apple, orange, etc.

Step

Pre Key Stand 3

Identify how many objects there are in a group of up to 10
objects, recognising smaller groups on sight and counting the
objects in larger groups up to 10.

Demonstrate an understanding that the last number counted,
represents the total number of the count.

Use real-life materials, e.g. apples or crayons, to add and
subtract 1 from a group of objects and indicate how many are
now present.

Copy and continue more advanced patterns using real-life
materials, e.g. apple, apple, orange, apple, apple, orange, etc.

EYFS 40-
60+w/support

Recognises numerals 1 to 5.

Counts up to three or four objects by saying one number name
for each item, with support.

Counts objects up to 10.




Counts out up to 3 objects from a larger group, with support.

Counts out up to six objects from a larger group, with support.

Estimates how many objects they can see, with objects in groups
of 10 or less, using numerals.

Uses the language of ‘more’ (bigger) and ‘fewer’ (less, smaller) to
compare two sets of objects.

Begin to separate groups of multiples of 2 into 2 parts, with
support.

Finds one less from a group of up to five objects.

Starts to use names of 2-D shapes.

Orders two items by length.

Orders two items by height.

Starts to use language related to everyday concept of time, e.g.
days/months.

To select the nearest coin to pay for an item and to anticipate
that change may be needed.

Identify all eight coins and £20, £10 and £5 notes.

Step

Pre Key stand 4

Read and write numbers in numerals from 0 to 9.

Demonstrate an understanding of the mathematical symbols of
add, subtract and equal to.

Demonstrate an understanding of the composition of numbers to
5 and a developing ability to recall number bonds to and within 5,
eg.2+2=4and3+1=4.

Solve number problems involving the addition and subtraction of
single-digit numbers, up to 10.

Demonstrate an understanding of the commutative law, e.g. 3 + 2
=5, therefore 2 + 3 =5.

Demonstrate an understanding of inverse relationships involving
addition and subtraction, e.g. if 3+2=5,then5-2=3.

Demonstrate an understanding that the total number of objects
changes, when objects are added or taken away.

Recognise some common 2-D shapes.

EYFS 40-60

Recognise some numerals of personal significance, e.g. their age




or door number.

Counts up to three or four objects by saying one humber name
for each item, independently.

Counts objects to 15.

Counts out up to 3 objects from a larger group, independently.

Counts out up to six objects from a larger group, independently.

Estimates how many objects they can see and checks by
counting them.

Can count up two separate groups of objects to find the total.

Gives the number that is one more than a given number,
independently.

Finds one less from a group of up to ten objects.

Can select a named 2-d shape.

Can select a named 3-d shape.

Starts to use language to describe where they are, e.g. ‘next to’
‘behind’.

Orders three items by length.

Orders three items by height.

Orders two items by weight.

Orders two items by capacity.

Begins to use everyday language related to money.

Orders and sequences familiar events, independently.

Step

ELG

Count up to 20, with support.

Finds one less from a group of up to 20 objects.

Finds one more from a group of up to 20 objects.

Order and sequence numbers up to 20.

ELG w/support

Can add two single-digit numbers, with support.

Pupils can subtract two single-digit numbers, with support.

Pupils can solve doubling problems, with support.

Pupils can solve halving and sharing problems, with support.




Step

ELG

Pupils can add two single-digit numbers.

Pupils can subtract two single-digit numbers.

Pupils can solve doubling problems.

Pupils can solve halving and sharing problems.

ELG+

Pupils estimate a number of objects and check quantities, by
counting up to 20.

Pupils solve practical problems that involve combining groups of
2.

Pupils solve practical problems that involve combining groups of
5.

Pupils solve practical problems that involve combining groups of
10.

Pupils solve practical problems that involve objects into equal
groups.

Step

Year 1

Pupils can write numbers from 1 to 20 in numerals,
independently.

Can count in multiples of 2.

Can count in multiples of 10.

Can count in multiples of 5.

Pupils can read mathematical symbols +, -, =.

Pupils can represent and use number bonds within 10.

Pupils can represent and use subtraction facts within 10.

Pupils can add one-digit and two-digit numbers to 20, including
zero, using concrete objects and pictorial representations.

Pupils can subtract one-digit and two-digit numbers to 20,
including zero, using concrete objects and pictorial
representations.

Pupils can tell the time to the hour and half past the hour and
draw the hands on a clock face to show these times.

Pupils can recognise and use language relating to dates,
including days of the week, weeks, months and years.

Pupils can recognise and know the value of different
denominations of coins and notes.




Mis

Pupils can make a card payment in a shop.

Step
10

Year 1

Pupils can read and write numbers from 1 to 20, in numerals and
words.

Pupils can use the language of; equal to, more than, less than
(fewer), most, least.

Pupils can read, write and interpret mathematical statements
involving addition (+), subtraction (=) and equals (=) signs.

Pupils can represent and use number bonds within 20.

Pupils can represent and use subtraction facts within 20.

Pupils can count to and across 100.

Pupils can sequence events in chronological order using
language, for example, before and after, next, first, today,
yesterday, tomorrow, morning, afternoon and evening.

Pupils can add one-digit and two-digit numbers to 20, including
zero using numerals.

Pupils can subtract one-digit and two-digit numbers to 20,
including zero using numerals.

Year 2

Pupils can recognise and use symbols for pounds (£) and pence
(p) and combine amounts to make a particular value.

Pupils can solve simple problems in a practical context involving
addition and subtraction of money of the same unit, including
giving change.

Pupils can find different combinations of coins that equal the
same amounts of money.

Pupils can tell and write the time to five minutes, including
quarter past/to the hour.

Pupils know the number of minutes in an hour and the number of
hours in a day.

Mis

Pupils can calculate length of time when given two of
start/duration/end time.

Pupils can make a card payment online.




My thinking
Problem Solving

Development Matters -critical thinking

-active learning
-keeping on trying

EYFS - Understanding the World- Technology

Equals - My thinking

Step | Equals Pupil can complete a common short classroom task with support,
1 e.g. putting a couple of toys in a box.
DM Crit Begins to make links between their actions and other actions, e.g.
show a brief interest in intensive interaction.
DM- Act Begins to react to a problem by vocalising or gesturing towards it,
Learning without moving.
Step | Equals Pupil can complete a common short classroom task, e.g. putting a
2 couple of toys in a box.
DM- Act Reacts to a problem by vocalising or gesturing towards the issue and
Learning moves towards the issue themselves, e.g. goes to look for a ball that
has rolled away.
DM Cirit Can make links between their actions and other actions, e.g. shows
interest in intensive interaction for a period of time.
Step | Equals /DM Begins to recognise that something is different within a common
3 Act learning situation, with support, e.g. no spoon for a yogurt.
DM Crit Starts to make links between different items, e.g. a fork and spoon
are both for eating.
EYFS 16-26 | Watches with interest as an adult uses a cause and effect toy.
Shows anticipation of repeated sounds or movements of
toys/movements in songs and rhymes.
Begins to explore toys with simple mechanisms/flaps/buttons, with
support.
Explores toys with simple mechanisms/flaps/buttons, independently.
Begins to successfully operate toys with simple
mechanisms/flaps/buttons.
Step | Equals Can recognise that something is different within a common situation.
4
Can request ‘help’ from an adult to support with the problem.
DM- Act Starts to be able to explain the problem with single

Learning

words/symbols/signs. May require previous adult knowledge of child




to understand the issue, e.qg. if thirsty may offer a ‘drink’ symbol.

DM Crit Able to complete a short sequence within a familiar context, e.g.
remove coat, remove bag, hang up coat, hang up bag.

EYFS 22-36 | Begins to explore basic IT equipment, e.g. can turn it on and off.
Operates mechanical toys, e.g. turns the knob on a wind-up toy or
pulls back on a friction car, with support.

Operates mechanical toys, e.g. turns the knob on a wind-up toy or
pulls back on a friction car, independently.
Step | Equals Beings to recognise that there is a problem with a well-known task
5 and tries to accomplish some simple tasks, without adult support,
e.g. trying to do own zip.
Can solve some simple issues in one way, e.g. goes to the same
cupboard to find a cup.

DM Act Learn | Can explain with one or two words, a problem to an adult.

Starts to accept being shown different ways to solve a problem and
will try these, with support.

DM Crit Can complete a longer sequence of activities to solve a problem,
with support.

EYFS 30-50 | Knows how to operate simple equipment, e.g. turns on CD player/tv
and uses remote control.

Knows that information can be retrieved from computers.
Step | Equals Recognising there is a problem and tries a way to solve it, without
6 adult support.
Can move around a familiar environment to solve a problem.
Can use familiar equipment to solve a problem when it is in the
expected place.
Can begin to discuss how a problem might be avoided in the future,
with support.

DM Act Learn | Starts to be able to persist with well-known issues when offered

encouragement.
Can explain a problem using a simple sentence to an adult.

DM Crit Can complete a longer sequence of known activities, e.g. getting
ready to go outside on a cold day.

Step | Equals Recognise that a solution to a similar but unrelated problem can be
7 adapted, may require support.




Recognise that there may be several possible solutions to the
problem, with some support.

Can use familiar equipment to solve a problem when it is in an
unexpected place, with support.

DMAct Learn

Can persist with well-known issues and remember the sequence of
previous times.

Can explain the problem to an adult in simple sentences.

DM Crit Can complete a range of longer sequences of activities in a range of
settings.
EYFS 40-60+ | Completes a simple program on a computer, e.g. can mark make
using appropriate programs.
Interacts with developmentally-appropriate computer software.
Step | Equals Recognise that a solution to a similar but unrelated problem can be
8 adapted.
Recognise that there may be several possible solutions to the
problem, including asking peers for help.
Can use familiar equipment to solve a problem when it is in an
unexpected place.
equals/dm act | Begins to be able to evaluate if the chosen solution was the best
learning one.
Dm crit Beings to be able to alter strategy to a well-known problem that
presents a new issue.
Step | Equals Begins to be secure in their choice of solution.
9
Start to recognise that there might not be an immediate solution
available.
ELG Pupils recognise that a range of technology is used in places such
as homes and schools.
Pupils select and use technology for particular purposes.
Step | Equals Pupil is secure in their choice of solution and is able to explain this.
10
Pupil can recognise and accept that there might not be an immediate
solution available.
ELG+ Pupil can find out about and use a range of everyday technology.

Pupil can select appropriate applications that support an identified
need, for example, in deciding how best to make a record of a
special event in their lives, such as a journey on a steam train.




My Creativity:
Imagination and Play (Role-play and Drama)




EYFS - Expressive Arts & Design- Being Imaginative
Development Matters - Playing and Exploring
English National Curriculum - Key Stage 1
B-Squared P-Level Descriptors (Language Used)

Step
1

Dev Mat

Explores favourite objects with interest.

Uses different senses to explore the world around them, e.g. will
hold different objects and smell them.

Step

Dev Mat

Shows interest in some familiar activities, e.g. happy to go for a
walk to their local park.

Shows interest in some simple familiar games, e.g. playing
Skittles/football.

Begins to imitate the actions of an adult, e.g. clapping or waving.

Step

EYFS 16-26

Expresses self through movement/physical actions in relation to
imaginative play, including roleplay or small world exploration.

Can imitate simple actions of an adult, e.g. clapping or waving.

Starts to pretend that one object represents another when objects
have common characteristics with a model (peer or adult), e.g.
pretending a Duplo brick is a phone.

Will watch an adult closely as they engage in pretend play.

Step

EYFS 22-36

Can pretend that one object represents another when objects
have common characteristics spontaneously.

Beings to use representations to communicate, e.g. draws an
equivalent of Attention Autism board in free play.

Expresses self through joined up physical movement, e.g.
remembering simple actions in a roleplay situation or small world
re-enactment.

Starts to join in with an adult’s invitation to pretend play and may
copy some adult actions, e.g. an adult ‘pouring’ a cup of tea for
them and then them drinking it.

Step

EYFS 30-50
w/support or
start of

Starts to pretend play by themselves briefly and can carry on play
by themselves after an adult has left the play area.

Starts to show understanding of familiar adults actions, may copy
their actions or do this spontaneously during play, e.g. copying
phrases an adult often uses, in their tone.

Starts to show understanding of their experiences through role
play, e.g. takes dolls to the park, when walks them around the




classroom.

Starts to use available resources to create and understand their
role play, e.g. their play may be based around cooking if there is
a kitchen available.

Step

EYFS 30-50

Can create a sequence of familiar movements into their play, e.g.
marching/mimicking an animal.

Incorporates familiar adult's phases/actions into their play.

During play they act out well known experiences, e.g. dress a
baby or makes drinks.

Naturally uses available resources to create and understand their
role play, e.g. puts toy clothes in a toy washing machine.

Starts to initiate own role-play/pretend play and small world
exploration.

Step

EYFS 40-60+
starts

Acts out simple representations of events with support,
e.g. driving in a car.

Acts out simple representations of people with support, e.g. family
or favourite cartoon character.

Acts simple representations of objects with support, e.g. being a
tree/teapot.

Will frequently initiate their own role-play/pretend play (small
world).

Starts to offer a simple storyline into their play, e.g. going to the
shops and coming home again, with support.

Starts alongside other pupils who are engaged in the same
theme, with support.

Step

EYFS 40-60

Acts out simple representations of events, independently.

Acts out simple representations of people/characters,
independently.

Acts out simple representations of objects, independently.

Initiates and continues pretend play for some time.

Offers a storyline into their play, e.g. going to the shops and
coming home again.

Plays alongside other pupils who are engaged in the same
theme.

Is able to play as part of a group to act out a narrative.




Step | ELG
9 KS1 English

Acts out a simple role-play scenario with others, taking on a
specific role within the group, with support.

Pupil takes turns within a role-play, respond to cues and/or follow
a script.

Pupil can share a simple dialogue with a peer in a role-
play/performance.

Pupils can represent their own ideas, thoughts and feelings using
taught drama techniques.

Step |ELG +
10 KS1 English

To work independently as part of a small group to act out a
scenario/role-play or small world re-enactment.

To decide roles within a group, without conflict.

To share ideas and be able to listen to others input, with a group
scenario.

To practice and improve their performance over time.

Pupils can begin to critic/give an opinion about their
own performance in a role-play/drama/ story.

Pupils can offer a critic/opinion of others performances in a
supported environment, aiming to offer constructive feedback.

My Creativity:

Expressive Arts (Music and Art)




EYFS - Expressive Arts & Design- Exploring and using Media and materials.
Development Matters - Playing and Exploring

Art National Curriculum - Key Stage 1

Music National Curriculum - Key Stage 1

B-Squared P-Level Descriptors (Language Used)

Step | DM
1

Will watch an adult engage in sensory play, e.g. messy art
activity/Attention Autism.

Can be encouraged to briefly engage with support in sensory
play.

Step | EYFS 8-20

Explores different textures in sensory play, with support.

Explores different temperatures in sensory play, with support.

Explores different consistencies in sensory play, with support e.g.
slime or rice.

Begins to imitate the physical actions/movements of an adult.

Begins to imitate/copy the noises of an adult during songs/
rhymes.

Step | EYFS 16-26

Explores different textures in sensory play, independently.

Explores different temperatures in sensory play, independently.

Explores different consistencies in sensory play, e.g. slime or rice
independently.

Notices and is interested in the effects of making movements
which leave a mark, e.g. finger prints in playdough.

Expresses self through physical action, e.g. swaying or dancing
along to music, tapping foot etc.

Expresses self through sound, e.g. babbling to rhymes.

Step | EYFS 22-36

Creates sound by banging or shaking objects.

Creates sound by blowing on objects.

Makes sounds alongside their favourite songs.

Shows an interest in different musical instruments.

Expresses self through joined up physical movement in relation to
sounds.




EYFS Early
Learning Goal
Link

Experiments with colours, designs, textures or shapes with
support, e.g. mix with hands during sensory play.

Experiments with mark making with support e.g. handprints on
paper.

Step

EYFS 30-50

Can join in with ring games with support, e.g. ring a ring a roses.

Can join in with dancing during a lesson, with support.

Can join in with familiar songs, e.g. singing, showing
understanding of the actions/words.

Is able to copy movements within songs with support, e.g. head,
shoulders, knees and toes.

Can tap out simple rhythms, with support.

Starts to show and understanding of rhythm by creating their own
movements in response to music, with support.

Starts to sing/make vocalisations in time with music.

Early Learning
Goals Link

Explores and experiments with colour designs, textures or shapes
independently.

Begins to explore different artistic mediums and processes, e.g.
clay/collaging.

Step

EYFS 30-50

Remembers and joins in with some well-known ring games.

Can join in dancing lessons, with some accuracy.

Is able to copy some actions from songs, independently.

Can tap out simple rhythms when this is modelled.

Early Learning
Goal Link

Explores and shows interest in how sounds can be changed and
modified.

Starts to create their own songs/words to known tunes.

Shows an understanding of rhythm, e.g. clapping or moving
independently.

Explores what happens when they mix colours.

Begins to construct models, e.g. junk modelling.




Uses simple joining techniques, gluing/sticking, to build and
connect different materials.

Step

EYFS 40-60

Attempts to copy dance/actions from several familiar songs.

Begins to experiment with different materials to create new
textures, with support.

Explores the different sounds of instruments.

Mixes colours with a purpose.

Starts to choose particular colours for a particular purpose, e.g.
blue for the sky in a painting.

Manipulates materials to achieve a planned effect.

Constructs with a purpose in mind, using a variety of resources.

Uses simple tools and techniques appropriately, with support.

Selects appropriate resources for the task when given a choice of
resources.

Begins to select tools to join materials together, with support.

Creates/draws simple representations of events, with support.

Creates/draws simple representations of people, with support.

Creates/draws simple representations of objects, with support.

Step

EYFS 40-60

Able to accurately copy dance/actions from several songs.

Experiments with different materials to create new textures, with
support.

Explores and comments on the different sounds of instruments
and can give some explanation, e.g. can comment on pitch/tone.

Begins to explore tints, tones and shades, observe what happens
when they mix colours in this way and explain the results, e.g.
how they made dark red vs light red.

Manipulates materials to achieve a planned effect and can explain
what they are aiming to achieve.

Constructs with a purpose in mind, using a variety of resources




and can discuss the purpose.

Uses simple tools and techniques appropriately and confidently,
e.g. clay tools, painting brushes, lino cutting.

Selects appropriate resources for the task.

Begins to adapt work where needed, with support.

Can select tools needed to create a certain shape.

Can select tools needed to create required joins.

Creates/draws simple representations of events, independently.

Creates/draws simple representations of people, independently.

Creates/draws simple representations of objects, independently.

Step

ELG
KS1 Music/Art

Pupils accurately sing familiar songs/repeat lyrics.

Pupils can change the lyrics in familiar songs to create their own
versions.

Pupils can use a range of musical instruments or body percussion
to create their own compositions.

Pupils can use skills learnt to create their own simple dance
sequence.

They safely use and explore a variety of materials, tools and
techniques independently to create artwork.

Starts to use learnt techniques, e.g. shading or design skills
accurately and for a purpose, following a brief.

Step
10

ELG+
KS1 Art/Music

Pupils identify preferred artistic processes/materials, e.g. draw
rather than paint a picture and use these to develop and represent
their own ideas.

Through their explorations they find out and make decisions about
how media and materials can be combined and changed.

Pupils can represent their own ideas, thoughts and feelings
through design and technology, art, music or dance / a
combination of the above.

Pupils can begin to critic/give an opinion about their
own artwork, design, dance or song.




Pupils can offer a critic/opinion of others work in a supported
environment, aiming to offer constructive feedback.




How the world works

Documents used:

EYFS - Understanding the world - The world
Science P Levels (June 2017)

Engagement Model - Exploration (March 2020)

B Squared
Step | EYFS (0-11) Observes the room with interest, scans environment for novel,
1 interesting objects and events.
P Level 1 They may show simple reflex responses, for example, startled at

sudden noise or movement.

Pupil encounters a range of; experiences, living things, animals,
plants, materials, objects, sounds, people, tastes.

Briefly responds to different stimuli, i.e. bright light, loud noise,
difference in texture etc.

Will spontaneously repeat actions that have an effect, i.e. kicking
or hitting bouncy objects.

P level 2 Can communicate consistent preferences and affective
responses, for example, showing a consistent dislike for certain
flavours or textures.

Recognise familiar people, events and objects, for example,
moving towards particular features of familiar environments.

Perform actions, often by trial and improvement and they
remember learned responses over short periods of time, for
example, rejecting food items after recent experience of bitter
flavours.

Cooperate with shared exploration and supported participation, for
example, examining materials handed to them.

Exploration Pupil shows some interest in a familiar new stimulus.
Step | EYFS (8-20) Closely observes what animals, people, and vehicles do and what
2 the weather does.

Watches toy being hidden and tries to find it, often unsuccessful.

Able to track objects as they fall and look for where they might be.

Able to combine objects, i.e. creating sound by banging together
or putting items in containers.

Begins to know that different objects can have many uses, i.e. ball
for throwing, kicking or rolling.

P level 3 Request events or activities for example, reaching out towards a
sound making object.

Participate in shared activities with less support.

Observe the results of their own actions with interest for example,
scrunching up paper and examining the product, or jJumping in
puddles.

Actively explore objects and events for more extended periods for
example feeling the textures of different parts of a plant.

Pupil begins to communicate intentionally. They seek attention
through eye contact, gesture or action.

Pupil maintains concentration for short periods.

Show anticipation.

Pupil has more awareness of self, i.e. indicates when cold, drops
objects deliberately, aware or sound source, i.e. door closing,
makes faces at self in the mirror, passes objects from one hand to
the other.

Explores cause and effect, i.e. knocking down a tower, pressing




switches, tipping out containers.

Shows an awareness of time due to activity, i.e. sounds of table
being set.

P level 4

Make sounds using their own bodies, for example, tapping,
singing or vocalising and imitate or copy sounds.

Cause movement by a pushing or pulling action, ‘explore’ includes
access through any sensory mode.

Exploration

Pupil is responsive to different activities/toys across a range of
contexts.

Pupil shows an increased curiosity to new stimulus.

Begin to group objects.

Put clothing on appropriate part of the body.

Collects objects of interest when out.

Sorts objects by colour when 2 are present.

Gives creatures an appropriate name, i.e. bird if flying.

Step

EYFS 16-26

Can link different physical approaches together to explore items
around them i.e. shaking, hitting, feeling, tasting, pulling, turning to
explore.

Begins to remember where familiar objects belong in their familiar
environments. Can put away with support, i.e. books in the book
box.

Can put away familiar objects, independently.

Can match parts of common objects together with support, i.e. put
a lid on a container.

P level 5

Match objects and materials in terms of single features or
properties for example, temperature or colour.

Indicate the before and after of material changes, i.e. ice or snow
melting.

Try out a range of equipment in familiar and relevant situations for
example, initiating the activation of a range of light sources.

Respond to simple scientific questions for example, ‘Show me the
flower’, ‘Is this wet/dry?’

Begins to name different animals.

Sorts pictures of people at different ages.

Knows different pets or animals eat different things.

Step

EYFS 22-36
months

Starts to show interest in playing with small-world toy, with adult
support /model.

Enjoys playing with small-world models, alongside others.

Notices detailed features of objects in their environment.

P level 6

Begin to make generalisations, connections and predictions from
regular experience for example, expecting that ice cream will melt,
or making wheeled objects move faster by pushing on a smooth
surface or releasing them down a slope.

Shows some awareness of temperature, i.e. handles objects that
may be hot with care.

Shows some awareness of things that can hurt, i.e. pin or sharp
knife.

Sort objects by colour, when 3 are present.




Can point to main features of a person’s face and/or body, when
asked.

Begin to differentiate between different; animals, plants, people of
different ages.

Ask what?

Answer simple scientific questions.

Describe an action, i.e. “l tore the paper.”

Make a preference.

Find a range of things in class/school that need pushing, pulling.

Pupils sort materials according to a single criterion, when the
contrast is obvious.

Closely observe the changes that occur, for example, when
materials are heated, cooled or mixed.

Pupils identify some appliances that use electricity.

Recognises differences between themselves and a friend, or
themselves and a teacher.

Understands some factors that determine where an animal may
be found, i.e. size.

Recognises distinctive features of objects, for example, the
features of living things in their environment, and know where they
belong, i.e. feathers on a bird, leaves on a tree.

Step

EYFS (30-50)

Can comment on simple aspects of their familiar world when
offered a choice.

Can make simple comments on things they have observed when
offered a choice, i.e. such as found objects, animals, plants.

Willingly involves self in care or projects for others, i.e. making a
card or helping wash up.

P level 7

Demonstrates simple properties of light, i.e. bright/dark.

Sorts pictures into plants and animals.

Discuss what they are doing, giving a reason.

Request a tool or object for purpose.

Carry out a simple test.

State preference giving a reason.

Describe object in hand giving more than one property.

Ask why?

Describe a simple sequence of actions.

Demonstrates simple properties of sound, i.e. quiet /loud.

Demonstrates simple properties of movement, i.e. fast/slow.

Makes simple records of their findings, for example, by putting
pictures of an activity in sequence.

Explains differences.

Compares results.

Asks the question, was that fair?

Asks how?

Repeats action to see if result is repeated.

Uses technology to record activity and results.

Knows animals have babies and links pictures of young animals
with their parents.

Step

EYFS (30-50)

Will comment on simple aspects of the familiar world,
independently.

Can comment about changes across the four seasons.

Observes and describes the weather associated with the seasons
and how day length varies.




Can make comments on how different things work.

Can start to explain why simple things happen.

Starting to show understanding of growth, decay and changes
over time.

Begins to show care or concern for other living things.

Begins to show an understanding of looking after the environment,
i.e. picking up litter.

P level 7

Begins to make suggestions for planning and evaluating their
work.

Step

EYFS 40-60+

Can comment on similarities between two items, when given
support.

Can comment on differences between two items, when given
support.

Starts to notice changes within the materials when the difference
is very marked, when offered choices, i.e.being able to say a plant
has grown.

P level 8

Identify a range of common materials.

Sort materials using simple criteria.

Begin to understand that electricity can be dangerous.

Know batteries provide electricity.

Sequence the life cycle of a plant.

Sequences a series of 5 pictures showing human life cycle.

Step

EYFS 40-60+

Can comment on similarities between more than two items, when
given support.

Can comment on differences between more than two items, when
given support.

Can notice changes within materials and comment on this
independently, when the difference is very marked.

P level 8

Make some contribution to planning and evaluation and to
recording their findings.

Make pictorial representation of a test using
graphs/charts/photos/drawings.

Make pictorial representation of the results using
graphs/charts/photos/drawings.

Identify a range of common materials and know about some of
their properties.

Sort materials using simple criteria and communicate their
observations of materials, in terms of these properties.

Identify similarities between animals.

Step

ELG

Pupils know about similarities and differences in relation to places,
objects, materials and living things.

They make observations of animals and plants and explain why
some things occur and talk about changes.

They talk about the features of their own immediate environment
and how environments might vary from one another.

Know some things are alive/not alive.

Know some foods are good for you.

Know that we need to eat a variety of food.

Know some things are bad for you, i.e. smoking.

Consider safety.

Pupils know about similarities and differences in relation to;
places, objects, materials and living things. They make




observations of animals and plants and explain why some things
occur and talk about changes.

They talk about the features of their own immediate environment
and how environments might vary from one another.

Aware of how the environment gives animals their food and
shelter.

Aware that animals and plants use each other — squirrel and the
tree.

Look at individual results and whole group/class results to see a
bigger picture.

Make a hypothesis, before investigating further.

Step

Pupils know that the environment and living things are influenced
by human activity.

They can describe some actions which people in their own
community do that help to maintain the area they live in.

They know the properties of some materials and can suggest
some of the purposes they are used for.

They are familiar with basic scientific concepts, such as floating,
sinking, experimentation.

Give reasons why a test was fair/not fair.

Give a reason for their opinion.

Make reasoned choices, predictions and decisions when carrying
out an experiment.

Discuss what they are going to do, including how and why.

Ask relevant questions.

Use own experience when considering evidence.

Give realistic reasons.

Primary science
programme of
study

They can describe the movement of the Earth and other planets
relative to the sun in the solar system.

They can describe the movement of the moon relative to the
Earth.

They can describe the sun, Earth and moon as approximately
spherical bodies.

They can use the idea of the Earth’s rotation to explain day and
night and the apparent movement of the sun across the sky.




Me and my Body:
Physical Development

EYFS - physical development

Birth to Five Years: Child Development by M. Sheridain

Step | EYFS 0-11 Watches and explores hands and feet.
1
Reaches out for, touches and begins to hold objects.
M. Sheridan section | Uses one finger to point to an object, sometimes a distant
1 9months object.
Step | M. Sheridan section | Can pick up small objects with a pincer grip between the
2 1 12 months thumb and index finger.
EYFS 8-20 When sitting, can lean forward to pick up small toys.
Walks with one or both hands held by an adult.
Can take a few steps independently.
Can pass toys from one hand to the other.
Can hold an object in both hands and bring them together in
the middle.
Can hold a pencil/pen etc. using the whole hand.
Can start to find their own body parts in names and songs.
gtep EYFS 16-26 Can walk upstairs holding the hand of an adult.

Can come downstairs backwards crawling.

Can walk steadily and often independently.

M. Sheridan section
1 18months

Able to run with some accuracy.




Can pull and push large objects across the floor.

Step

EYFS 22-36

Can run safely.

Can climb confidently.

Starting to pull themselves up when on play equipment.

Can kick a large ball.

Starts to show control in holding and using some everyday
day objects, e.g. pouring from a jug.

Starts to use three fingers to hold writing tools.

Can copy lines when an adult model is given.

Can copy circles when an adult model is given.

Can walk upstairs holding a ralil.

M. Sheridan section
1 2yr

Can jump after they have seen a demonstration.

Step

EYFS 30-50 often
w/support

Can walk/run/skip, confidently.

Can jump, independently.

Can hop, with support.

Can travel down stairs etc. using alternate feet.

Can catch a large ball, with support.

Can draw lines using gross motor movements, with support.

Can draw circles using gross motor movements, with
support.

Starting to be able to use one handed tools, e.g. make snips
in paper, with support.

Can copy some very well-known letters, with support e.g.
letters from their name.

Equals

Can actively participate in a range of playground, classroom
and indoor hall games.

M. Sheridan section
13

Can ride a tricycle, using pedals.




Equals

Learners will know how to behave in a pool environment.

Equals

Can select, access and use a wheeled toy appropriately.

Step | M. Sheridan section | Can ride a tricycle and steer around large objects.
6 13
EYFS 30-50 Can hop, independently.
Equals
Can develop gross motor skills using large play equipment.
Can draw lines using gross motor movements.
Can draw circles using gross motor movements.
Starting to be able to use one handed tools, e.g. make snips
in paper.
Can catch a large ball.
Can accurately hold a pencil between thumb and 2 fingers.
Can copy some very well-known letters.
Beginning to be able to negotiate space successfully when
moving around familiar settings.
Equals
To prepare for entering the water.
Step | EYFS 40-60+ often Can jump off an object and land safely, with support.
7 with support
Equals
To feel safe, happy and confident in the water.
Is able to negotiate space successfully when moving around
familiar settings.
Equals

To move in the water.

Can push and pull smaller objects.

Can catch different size balls, with support.

Can kick different size balls, with support.




Can use simple tools to effect change in materials, with
support, e.g. using cutter to shape playdough.

Has a dominant hand.

Starts to move under objects, with some coordination.

Starts to move over objects, with some coordination.

Begins to form some familiar recognisable letters, with some
support.

Equals

To submerge head in water.
Equals

To take feet off the bottom.
Equals To pull with arms in water.

M. Sheridan section
14

Can balance on one foot for 3-5 seconds.

Step | M. Sheridan section | Can hop on either foot, but does have a preferred side.
8 14
Equals
To warm-up and become familiar, comfortable and ready to
engage in the main body of the session.
Can ride a tricycle with confidence, can easily do a U turn.
EYFS 40-60 Can jump off an object and land safely.

Is able to negotiate space confidently and successfully when
moving spaces.

Can use simple tools to effect change in materials
independently, e.g. using cutter to shape playdough.

Can move under objects, with confidence.




Can move over objects, with confidence.

Can form some familiar recognisable letters.

Can strike a stationary ball, using body.

Step | ELG Pupils show good control and coordination in large and
9 small movements.
They move confidently in a range of ways, safely negotiating
space.
They handle equipment and tools effectively, including
pencils for writing.
Equals They swim underwater.
Can swim/travel through water for 25m using own method of
propulsion, not a recognised stroke.
Equals
They participate in and enjoy different forms of skill based
physical activity.
Throw a ball accurately, a distance of 5m.
Can catch a thrown ball, independently up to 5m.
Can strike a moving ball, using body.
Can strike a stationary ball, using bat/racket.
Step | ELG+ Pupils can hop confidently and skip in time to music.




They hold writing paper in position and use their preferred
hand for writing, using a correct pencil grip.

They are beginning to be able to write on lines and control
letter size.

Equals

To participate in and enjoy different forms of formal games
based physical activity.

To participate in and enjoy different forms of movement,
balance and coordination based physical activity.

To participate in and enjoy different formal, competitive
sports.

Equals

Swim under water and blow bubbles.

Strike a moving ball using bat/racket.

Can swim 25m using a recognised stroke.

Can tread water for 2 minutes.

Shows basic tactical awareness in games, e.g. attacking
and defending.

Shows a desire to compete against others or improve own
performance.




Me and my body
Health and Self-Care

EYFS : Health and Self-Care
Birth to Five Years: Child Development by M. Sheridain

Step | EYFS 0-11 Expresses informally that they are hurt.
1

Expresses informally that they are hungry.

Expresses informally that they are thirsty.

Shows interest in known foods.

Step | EYFS 8-20 Is willingly fed.

Attempts to hold own bottle or cup, may require some support.

Can feed self with hands.

Communicates where they are hurt/where pain is felt.

Tolerates having hair brushed/cut.

Tolerates having their teeth brushed.




Step

EYFS 16-26

Developing own likes for different foods.

Developing own likes for different drinks.

Developing own dislikes for different foods.

Developing own dislikes for different drinks.

Will actively try small amount of new textures of food.

Will actively try small amounts of new tastes of food.

Can hold a cup with two hands with some accuracy.

Communicates that their pad is wet.

Communicates that their pad is soiled.

Shows awareness of what the toilet is used for.

Actively helps adult when having pad changed.

Attempts to help with dressing.

Attempts to help with undressing.

Attempts to help with teeth brushing.

Attempts to help with hand washing.

Attempts to help with hair brushing.

Step

EYFS 22-36

Starts to feed themselves with a spoon.

Can drink from a cup without spilling.

Helps with unzipping their zip.

Can put on a hat.

Can remove an undone item of clothing, e.g. cardigan.

Beginning to be able to brush their teeth, with support.

Beginning to be able to wash their hands, with support.

Willingly sit on the toilet for a few seconds, without passing
urine.

Beginning to be able to brush their hair, with support.

Accepts new foods when on plate or near them.

Step

EYFS 30-50 (often
w/support)

Can inform an adult they want to change activity, with
support.




Can communicate they want to rest, with support.

Can communicate they want to play/move around, with
support.

Can communicate they are hungry, with support.

Can communicate they are thirsty, with support.

Begins to show some understanding of using items safely.

Can pull up their own zipper independently, once done at the
bottom.

Can put own t-shirt/top on.

Can put on their jumper, with support.

Can dry hands, with support.

Beginning to use the toilet, with support.

Will actively touch/ smell new foods.

M. Sheridain
Section 1 2 ¥,

Can independently and accurately eat with a spoon.

Can pull down clothes to use the toilet/pad change.

Step | M. Sheridain Starts to feed self with a fork, may require support.
6 Section1-2%
M. Sheridain Beings to willingly tidy familiar environments, when
Section 1 -3 requested.
Starts to show an interest in domestic activities such as
shopping, tidying, gardening can be seen through play.
EYFS 30-50 Can wash hands, may need reminders to use soap.

Can dry hands, independently.

Can inform an adult they want to change activity.

Can communicate they want to rest.

Can communicate they want to play/move around.

Can communicate they are hungry.

Can communicate they are thirsty.

Starts to widen range of foods eaten.

Can use the toilet, may require support to clean.

Can pull down own clothes after using the toilet, may require




reminders.

Can put on their jumper.

Step

EYFS 40-60 (often
with support)

Starts to actively try fruit.

Starts to actively try vegetables.

Starts to actively try dairy products.

Can wash hands with soap and dry them, independently.

Beginning to transport equipment around the environment
safely, may need reminders.

Starts to show some understanding of a ‘healthy’ diet, with
support.

Starts to show understanding that exercise is good for you.

Starts to show understanding of good hygiene linking to good
health, e.g. understands the need to wash hands to prevent
germs.

Uses a fork and spoon confidently to feed self.

M. Sheridain
Section 1

Can dress self independently, still needs support with buttons
and fastenings.

Can spread using a knife, with some support.

Can undress self, may need support with buttons.

Step

EYFS 40-60

Can toilet and manage cleaning, independently.

Will eat a wide range of fruit.

Will eat a wide range of vegetables.

Will eat a wide range of dairy products.

Willingly tries new foods when offered to them.

Can spread using a knife, independently.

Can transport equipment around the environment safely and
consider risks.

Practices some appropriate safety measures, without direct
supervision.




Can explain in part about a ‘healthy’ lifestyle.

Step Pupils know the importance for good health of physical

9 exercise and a healthy diet and talk about ways to keep
healthy and safe.
They manage their own basic hygiene and personal needs
successfully, including dressing and going to the toilet
independently.

Step Pupils know about and can make healthy choices in relation

10 to, healthy eating and exercise.

They can dress and undress independently, successfully
managing fastening buttons.

They can successfully tie their own laces.

They can manage their own personal care, including sanitary
products.

They can manage their own basic hygiene, including using
deodorant.

They can manage their own personal care, including shaving.

They are able to shower, wash hair and dry themselves,
independently.

They are able to understand the need for recovery after
exercise.




Me and my Body:

My emotions

EYFS : PSED - self confidence

Managing feelings

Engagement Model - Realisation (March 2020)

Step | EYFS 0-11 Laughs/vocalises to show pleasure at physical interaction, e.g.
1 being tickled.

Use gesture to make contact with others.

Use ‘voice’ to make contact with others.

MF 0-11 Is comforted by other people’s touch.

Is comforted by other people’s voice.

Seeks comfort/proximity to/from familiar adults.

Real Pupil reacts to new stimulus, e.g. looks ‘surprised’ ‘excited’
‘scared’.

Pupil reacts to a new element within a familiar activity, e.g.
looks ‘surprised’ ‘excited’ ‘scared’.

Step | EYFS 8-20 Beings to notice cause and effect of actions.

Using pointing and eye gaze to make requests.

Actively engages another person to help achieve a goal, e.g.
takes an adult to an out of reach object.

MF 8-20 Looks for familiar adults when very excited or happy.

Looks for familiar adults when requires support regulating,
when dysregulated.




Beings to show signs of self-regulation, may like to use certain
objects and require support for this, e.g. using weighted
blanket.

Begins to understand ‘yes.’

Beings to understand simple boundaries, may not often
respond to these.

Real

Pupil uses a newly developed skill/lknowledge in new ways.

Step

EYFS 16-26

Shows enjoyment at exploring new toys/places but ‘checks in’
with familiar adults.

Starts to engage in some pretend play, with support, when play
is linked to known experiences, e.g. shopping.

Starts to want to accomplish some activities, independently.

Starts to show some understanding of praise.

MF 16-26

Responds to simple, familiar boundaries with support, e.g.
sitting at a seat to wait for a snack.

Show some awareness of others feelings, e.g. may look
around to find the sound when someone is crying.

Begin to show a greater range of behaviours, requires high
adult support to regulate.

Begins to understand that some item are theirs, e.g. their
bag/coat.

Begins to understand, with support, that other people have
items too, e.g. accepting that another child has a water bottle.

Zones of
Regulation

Can delay actions, when requested by caregivers.

Zones of
Regulation

Begin to behave according to caregivers’ or social
expectations, without external motivators.

Step

EYFS 22-36

Begins to express a preference for different activities.

Can work with a range of familiar adults, may still have
favoured adults they look for.

Can ask an adult for ‘help’, with support.

Begins to request some basic wants and needs, with support.

MF 22-36

Begins to be able to recognise ‘happy’ and ‘sad’, with support.

Shows understanding and cooperates with some routines.




Shows understanding and cooperates with some boundaries.

Developing ability to self-regulate when slightly upset, using
known tools.

Step

EYFS 30-50
w/support

Can select an activity they would like to do, with support.

Starts to be more accepting of unfamiliar people.

Starts to be more accepting of unfamiliar places.

Starts to show greater interest in other pupils e.g. might often
go to sit near certain pupils.

Can confidently ask an adult for help.

MF 30-50

Can independently recognise ‘happy’ and ‘sad’.

Begins, with support, to recognise ‘angry’.

Begins, with support, to recognise ‘excited’.

Beings to recognise when someone is hurt/upset, e.g. might go
to them.

Developing an acceptance of ‘waiting’ for short periods of time,
with support.

Can accept a small change in routine, with support.

ZOR

Can match emotion/picture/image, with zone.

ZOR

Begin to use rules to guide behaviour.

ZOR

Produce strategies to reduce tension and is able to reflect on
behaviour.

Step

EYFS 30-50

Can choose an activity, independently.

Can request basic, familiar wants and needs, e.g. choose toy
or snack.

Accepts support, from unfamiliar adults.

Accepts going, to unfamiliar or new places.

Shows an awareness of other pupils and shows they have
favoured pupils.

Welcomes and values praise from known adults.

Enjoys responsibility of carrying out small tasks.

Can recognise ‘angry’.




Can recognise ‘excited’.

Developing an acceptance of ‘waiting’ for short periods of time.

Can accept a small change in routine.

Can accept larger planned changes in routine, with support,
e.g going to the circus on non-outing day.

Can express their own basic emotions; happy, sad, tired etc.

Step | EYFS 40-60+ Can request a wide range of wants and needs, with support.
7
Can comment on their own interests, with support.
Can start to be able to explain what they are good at, with
support.

MF 40-60+ Begins to understand that their own actions affect other
people, for example, becomes upset or tries to comfort another
child when they realise they have upset them.

ZOR Manages their own needs, with greater independence.

ZOR Can select tools from Zones tool box, with some support.
Begins to show understanding of the need for different
behaviours in different settings, e.g. different behaviour is
acceptable on the playground to in class.

Equals Begin to learn how to relax.

Adapted as

beginning stage to

target in 10
Beginning to solve problems with others, with support, e.g.
gaining the attention of an adult if another child takes their
equipment.

Can accept larger planned changes to routine.
Step | EYFS 40-60+ Can express a wide range of wants and needs.
8

Are willing to take part in supported strategies to raise
alertness to engage with learning.

Can comment on their own interests.

Can start to be able to explain what they are good at.

MF

Can at times understand that their own actions affect other




people, for example, becomes upset or tries to comfort another
child when they realise they have upset them.

Understands the need for different behaviours in different
settings, e.g. yellow zone behaviour is acceptable for
PE/drama but not yoga/reading.

Can solve some simple problems with a peer, with minimal
adult support.

ZOR

Self-Talk: Internal speech used to guide behaviour.

Step

ELG

Pupils are confident to try new activities and say why they like
some activities more than others.

They are confident to speak in a familiar group, will talk about
their ideas or use electronic communication aids independently
to do so.

They say when they do or don’t need help.

mf

Pupils talk about how they and others show feelings, talk about
their own and others’ behaviour and its consequences and
know that some behaviour is unacceptable.

They work as part of a group or class and understand and
follow the rules.

They adjust their behaviour to different situations and accept
changes of routine.

Know some strategies to manage their feelings and are
beginning to use these to maintain control.

ZOR

Impulse Control: Thinking before acting, they are able to check
their behaviour, without adult input.

Equals

To be positively involved with social media.

Step
10

Confident speaking to a class group. They can talk about the
things they enjoy and are good at and about the things they do
not find easy.

They are resourceful in finding support when they need help or
information.

They can talk about the plans they have made to carry out
activities and what they might change if they were to repeat
them.

ZOR

Planning: Seeing the end result and problem solving the
hurdles along the way.

They can listen to each other’s suggestions and plan how to
achieve an outcome, without adult help.




They know when and how to stand up for themselves,
appropriately.

They can stop and think before acting and they can wait for
things they want.

ZOR Independently select tool from ZOR tool box to self-regulate.

ZOR Know it is socially appropriate to replace negative emotional
states with positive ones.

ZOR Have the ability to understand that others’ thoughts, feelings
and experiences differ from theirs.

ZOR Being able to regulate their behaviour to social demands.

Equals To recognise the signs that something is not right, which may
lead to possible Mental Health issues.

Equals To use relaxation strategies effectively and independently

(yoga, breathing techniques, mindfulness.) Be able to self-
regulate and self-organise.

Are able to use strategies to raise alertness to engage with
learning independently.




Me & My Community
My Community

EYFS Understanding the world - people and communities
Communication - speaking

Step Shows interest at watching themselves in a mirror.
1

Will watch familiar people with great interest.

Step Recognises themselves in a common photo where they are the only
2 image.

Recognises main caregivers/very familiar people in a photo where they
are the only image.

Step | EYFS Shows interest in listening to stories or songs about themselves, e.g.
3 16-26 verbally or seeing themselves in a photo book.

Shows interest in listening to stories or songs about other people they
know, e.g. verbally or seeing themselves in a photo book.

In pretend play, begins to imitate everyday actions and events, e.g. going
shopping or making a cup of tea when offered/modelled by adult or
peers.

Can comment on what they did during the day at school, with support,
e.g. take a note home about their day.

Step | EYFS Is able to identify self in a photo, when offered more than one option.
4 22-36

Is able to identify immediate family or class team/mates in a photo, when
offered more than one option.

In pretend play, begins to imitate everyday actions and events, e.g. going
shopping or making a cup of tea.

Begins to show an awareness of peers.

Can comment on similarities between themselves and their peers, with
support.




Can comment on differences between themselves and their peers, with
support.

Can comment on what they did during the day at school, e.g. take a note
home about their day.

Step | EYFS Can comment on similarities between themselves and their peers.
5 30-50
Can comment on differences between themselves and their peers.
Shows interest in the lives of people who are familiar to them.
Remembers some common events that are important to them during the
school day, with support, e.g. dinnertime.
Remember some common events that are important to them during the
school week, with support, e.g. swimming.
Begins to show some interest to special events in their life, e.g. their
birthday.
Can show some understanding of different occupations in a structured
adult led activity, with support.
Com Can retell a simple recent past event in correct order with a high level of
EYFS support, e.g. went down slide, hurt finger.
30-50
Step | EYFS Can show some understanding of different occupations in a structured
6 30-50 adult led activity.
Shows interest or excitement to special events in their life, e.g. their
birthday.
Remembers events that are important to them during the school day, e.g.
playtime and dinner.
Remembers events that are important to them during the school week,
€.g. going on an outing.
Com Can retell a simple recent past event in correct order, with some support,
EYFS e.g. went down slide, hurt finger.
30-50
Step | EYFS Joins in with group activities, with minimal support throughout the school
7 40-60 day.

Joins in with celebrations with class peers with support, e.g. celebrating
birthdays/practicing performances.

Joins in with larger group gathering, with support, e.g. assemblies.

Remembers about large upcoming events, e.g. birthdays or Christmas.




Can retell a simple recent past event in correct order, e.g. ‘for dinner we
had pizza, then we had pudding’.

Step | EYFS Joins in with group activities throughout the school day.
8 40-60
Joins in with celebrations within class with class peers, e.g. celebrating
birthdays/practicing performances.
Joins in with larger group gathering, e.g. assemblies.
Can explain about upcoming events that they are interested in, e.g. going
shopping at the weekend or their birthday.
Can explain some events from their time in another setting to an adult
clearly, e.g. explain what they did at the weekend.
Step | ELG Can talk about past and present events in their own lives and in the lives
9 of family members, e.g. family wedding or a past Christmas day.
Shows an understanding that their peers don't always enjoy the same
things and are sensitive to this, e.g. peer doesn't like noise.
Is aware of similarities and differences between themselves and others
and among families, communities, cultures and traditions, (celebrating
other cultures through yearly celebrations such as Diwali).
Can behave appropriately in a range of settings, e.g. queueing in shops,
being quiet in libraries/ceremonies.
Step | ELG+ Is aware of the differences between past and present events in their own
10 lives, e.g. looking at pictures of past birthdays they celebrated when in

other classes.

Can begin to explain and discuss why some people’s lives were different
in the past.

Is aware that their peers have different likes and dislikes and they may be
good at different things to them and can accept this.

Can show some understanding and acceptance that people have
different beliefs, attitudes, cultures, customs and traditions and can begin
to understand and discuss why it is important to treat them with respect.




Me and My Community:

My Relationships

EYFS PSED : making relationships
P levels - PHSE

Step | EYFS Seeks proximity to well-known familiar people.
1 0-11
Copies some simple facial movements, e.g. opens mouth, sticks out
tongue.
Responds when spoken to, e.g. moves body, looks to find a sound.
Shows recognition of very familiar voices, e.g. most responsive to these.
Follows the gaze of others in a structured setting.
P level | Cooperate with shared exploration and supported participation, e.g. will
2ii handle an object handed to them.
Step | EYFS Attempts to gain attention from adults to have needs and wants met, e.qg.
2 8-20 making sounds, moving objects.
Begins to build relationships with certain adults.
Accepts help from certain adults, wary of unfamiliar people.
Explores some new situations or activities with a high level of support for
a short time, e.g. plays with sensory tray with 1:1 support.
Begins to show interest in other’s activities, e.g. will watch briefly as an
adult makes a drink or plays with another pupil.
P level | Observe the results of their own actions with interest for example,
3 listening as an adult imitates their own vocalisations.
P level | Can engage in parallel activity with others, with support.
4
Step | Plevel | Can engage in parallel activity with others.
3 4
EYFS Begins to explore new structured activities, with support.

16-26




Will engage briefly in play with a familiar adult, e.g. throw a ball back and
forth.

Shows a greater level of interest in other’s action, e.g. will carefully watch
as an adult makes a snack.

With support, is able to understand the requirement to share within a
peer.

Step | EYFS Shows some interest in peer’s play, e.g. will stand and watch them play.

4 22-36
Will accept an adult’s invitation to join in play.
Will join in play with a peer briefly, with a high level of adult support.
Can share toys/resources within structured group setting, with support for
a short time.
Can turn takes in a small group, with support.

P level | May start to show concern for others, for example, through facial
6 expressions, gestures or tone of voice, and sympathy for others in

distress and offer comfort.

Step | EYFS Can take turns in a whole class group, with support.

5 30-50
Can accept sharing toys/resources in a whole class session, with
support.
Will join in play with a peer briefly, with some support to initiate.
Starting to stop their play and notice when a familiar person wants to join
their play, when requested.
Will react to an adult’s response during play and will engage for a few
minutes.
Starts to attempt to engage familiar adults in play, e.g. handing them an
item to play with.
Starting to respond to some questions, with support.

Step | EYFS Can accept sharing toys/resources in a whole class session.

6 30-50

Will join in play with a peer briefly.

Will play and notice when a familiar person wants to join their play, e.g.
move to make space at within the activity.

Can respond to some basic questions.

Actively engages familiar adult’s in their play, e.g. offering them a cup
when pretending to pour tea.




P level
.

Show some consideration of the needs and feelings of other people for
example, offering food to a visitor.

Show some consideration of the needs and feelings of other living things
for example, watering a classroom plant.

Step

EYFS
40-60

Starts to ask questions, with support.

Can explain some fact about themselves, with support.

Can share equipment/resources with a peer throughout the day, with
some support.

Can take turns with a range of different peers throughout the day, with
some support.

Beginning to consider how to organise a game, with some adult
supervision.

Step

EYEFS
40-60

Can ask basic questions.

Can explain some fact about themselves.

Notices and shares equipment/resources with a peer.

Can take turns for a few minutes with a range of different peers.

Beginning to consider how to organise a game with another peer.

Step

ELG

Can play cooperatively, taking turns with their peers.

Can take account of one another’s ideas about how to organise their
game or activity.

Can wait their turn to speak during a small group discussion.

Show some sensitivity to others’ needs and feelings and can form positive
relationships with adults and their peers.

Step
10

ELG +

Can play a group game and is able to follow the rules.

Can take into account someone else’s point of view and can understand
that can be different to theirs.

Can resolve minor disagreements during a game and can listen to those
playing the game to come up with a fair solution.

Can ask appropriate questions when it is their turn to speak, during a
small group discussion.

Show an understanding of what bullying is and that this is unacceptable




behaviour.

Can show an understanding of different relationships: mum/dad, family,
boyfriend/girlfriend, husband/wife, etc.




