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The Harford Manor CURRICULUM 
The changes in the curriculum at Harford Manor began in 2015 and came about 

because staff felt that relying solely on the National Curriculum and B squared didn't 

meet the individual needs of the pupils and the assessment criteria of P levels and 

National Curriculum levels were not the most appropriate measure of progress and 

attainment.  

Penny Lacey, an eminent figure in the field of special education, who worked to 

create a new curriculum based on a personalised approach to learning, suggested 

that a curriculum for young people with learning difficulties needs to be constructed 

around the “twin pillars” of “communication” and “cognition”. There needs to be a 

“move away from a National Curriculum perspective to a developmental perspective” 

she argues, with “communication” and “cognition” being the principal things which 

are explicitly taught. For many young people with learning difficulties, subjects such 

as history and music should serve to provide a context for learning “communication” 

and “cognition” rather than represent the focus of learning. However, the extent to 

which different learners with learning disabilities engage with the National 

Curriculum needs to vary, according to their attainment levels and nature of their 

SEN. In order to provide pupils across Harford Manor with experiences that are 

relevant, interesting and challenging, and to identify opportunities for progression, 

we have adopted a curriculum structure which offers a means of making subtle 

distinctions between  groups of learners and the degree of curriculum formalisation 

they will experience through presentation of activities and approaches used. As part 

of the desire to develop a child centred curriculum staff liaised with other complex 

needs schools, looked at a range of approaches and attended conferences and 

training courses. These all reinforced our belief that priorities for our learners with 

severe and complex learning needs should be focused on their ability to 

communicate, think for themselves and problem solve, to regulate themselves and 

their behaviour and to be as independent as possible. These became our core skills 

and the centre of assessed activity throughout our curriculum. Individual barriers to 

learning are further addressed through bespoke interventions, therapies and 

approaches. 
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The Curriculum at Harford Manor is designed to meet the needs of children and 
young people with severe and/or complex learning difficulties.  
 
Severe Learning Difficulties (SLD): 

• Consistently and over time working between P4 and at or below the end of 
KS1 expectations of the National Curriculum 

• Have difficulties with communication 
• Have difficulty with abstract concepts 
• Have difficulties with concentration and attention 
• Have difficulties with short- and long-term memory, sequential memory and 

have limited working memory 
• Have poor general knowledge 
• Have difficulties with problem solving 

• Have difficulties with generalising understanding 
                                                                                (Imray and Colley) 
 
Because of the personalised approached to the curriculum we are able to meet the 

needs of all our pupils. All pupils across the school have Personalised Learning Goals 

with targets based on the outcomes in their Education, Health and Care Plans 

(EHCP). These are written and reviewed termly in consultation with parents.  

Some pupils receive additional funding e.g. Pupil Premium Plus, Personal budget, 

Post 16 Bursary and the impact of any interventions funded through these is 

monitored to ensure that they support progress. 

 

Intent: 

 

To Be Truly Laying “Foundations for the Future” 
we have built a rich curriculum focused on teaching our pupils to become 
independent and valued members of the community, at school and beyond.  We 
have focused on our pupils’ willingness to engage with learning and their ability to 
regulate themselves with decreasing support.  We have concentrated on instilling 
them with confidence in their ability to communicate as their skills progress and to 
build resilience as they explore and experience the wide range of activities and 
opportunities on offer to them. 

 

All pupils are given opportunities to achieve the highest level of independence 

possible. Pupils learn best when learning is related to their own experience. Some 

may learn best through play; others will learn more effectively through functional 
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skill based activities, and using a topic-based approach allows all these to be 

incorporated.  

 

A developmental perspective informs the curriculum at Harford Manor, where the 

starting point is each individual learner. The curriculum areas address the priority 

areas relating to the development of young people with SLD: communication, 

problem-solving, self-regulation and independence. Many similarities and links can 

be seen with the prime areas of the EYFS Curriculum but also includes the Autism 

Education Trust Progression Framework and of course appropriate aspects of The 

National Curriculum. To ensure we are building on previous learning there is a high 

level of structure and we need to ensure we avoid making the curriculum too 

abstract, we approach this by teachers linking learning to practical activities and 

ensuring skills learnt are functional for the pupils. This can then be consolidated and 

applied in practical sessions, generalised to a range of settings, with a range of 

people, in a variety of contexts  before we move the concepts forward to ensure true 

understanding rather than just rote learning.  

 

Older pupils also pursue relevant accreditation pathways 

There needs to be breadth of learning throughout pupils’ time at school. There is a 

variation in experiences within a topic, whilst still ensuring that the learning is 

developmentally appropriate and scaffolded in such a way as to enable true skill 

development, e.g. fluency, independence, generalisation and maintenance (MAPP) 

Each pupil drives the direction and content of their own ‘curriculum’.  Whilst there 

are whole school topics the planning, learning approaches and delivery will differ 

between classes.   Priorities based on PLG, identified barriers to learning, pupils’ age, 

need, motivation and learning style will all help build the differentiation and 

personalisation in the curriculum.    

 

Early Years Foundation Stage 

Pupils in the Early Years Foundation Stage (EYFS) are usually in mixed key stage 

classes due to small numbers of children of this age in school.  
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Characteristics of Effective Learning 

Throughout the Early Years and Foundation Stage curriculum, staff reflect on the 

characteristics of effective learning, which include:  

• Playing and exploring - children investigate and experience things, and ‘have 
a go’  

• Active learning - children concentrate and keep on trying if they encounter 
difficulties, and enjoy achievements;   

• Creating and thinking critically - children have and develop their own ideas, 
make links between ideas, and develop strategies for doing things.   

• Taking risks –children being allowed to build resilience, stamina and self-
esteem through risk taking. 

• Making mistakes- children learn that it is fine to make mistakes and that we 
all do this. That it is a valuable part of learning and is not something to be 
ashamed of. 
 

These characteristics of effective learning continue to be central to the Harford 

Manor Curriculum as pupils move on throughout the school. The need for learning to 

remain practical, functional and exploratory  are crucial to ensure engagement and 

to ensure true learning takes place. 

 

“Learning can be defined as an alteration in long-term memory. If nothing has 

altered in long-term memory, nothing has been learned. However, transfer to long-

term memory depends on the rich processes described above. In order to develop 

understanding, pupils connect new knowledge with existing knowledge. Pupils also 

need to develop fluency and unconsciously apply their knowledge as skills. This must 

not be reduced to, or confused with, simply memorising facts.”    Ofsted School 

inspection handbook.  November 2019 
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Implementation: 

Our pupils learning journey is depicted in the flow diagram below. 
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To be ready to learn... 

It is essential that our pupils are regulated and able to engage.  To ensure this we 
utilise The Zones of Regulation and spend time on sensory tools and circuits. Short 
successful practical sessions and high motivators and rewards enable our pupils to 
be as engaged as possible.   

To be as independent as possible...  

Our pupils need support in many areas of their lives; however they need to be 
skilfully supported to be as independent as they can be.  Independence is often read 
as independence in self-care skills.  These are of course valuable and desirable, but 
our first goal is to enable pupils to be independent in their play, actions and 
discoveries. For our pupils to develop and progress it is important that their actions 
need to be their own.  Our staff are there to enable this.  We need to ensure that 
our pupils do not develop 'learned helplessness'.  

The role of play… 

Play will be taught every day both in and out of the classroom.  

Functions of play  

• To learn new skills in a safe environment 
• To explore own body and senses and the surrounding world 
• To develop a safe understanding of emotions of both self and others 

• To experience interaction with others 
• To develop flexibility of thought 
• To develop Theory of Mind 
 

Those with SLD are unlikely to learn spontaneously and will find the art of 

generalising one learned experience of play into another very difficult (Athey, 2007). 

There are many aspects of free play in particular that those with SLD will find 

challenging, e.g. they will have difficulties with the abstract nature of creative play, 

they will have poor expressive and receptive communication skills and they may well 

have problems with flexibility of thought, perhaps engaging in rigid routines which 

prevent the development of play skills. They will be delayed in their understanding 

of representation, which is critical to symbolic play. The lists of limiting factors may 

explain why children with SLD struggle to play but the fact that they struggle to play 

may also contribute to the establishment and continued existence of these limiting 

conditions. If we can teach children with SLD to play, we can help them to break 

into creativity, thinking, problem solving, formulating and maintaining relationships, 

purposeful self-engagement, narrative and storytelling, theory of mind and 

developing self-confidence, self-belief and self-esteem. 



8 
 

For those who are at the earliest stages of intellectual development, play and playing 

games . . .  

“Are not time out from real work; they are the most intensive developmental work 
you can do” 

(Nind and Hewett, 2001; p66) 
Levels of Play  

• Sensorimotor/exploratory 
• Relational – exploring properties of objects 

• Functional play – using as designed 
• Symbolic or pretend play – using something to stand for something else 
• Socio-dramatic – acting out situations with roles 

(Sherratt and Peter, 2002) 
 

This is not necessarily a linear process . . . . .  

Social dimensions of play 

• Solitary 
• Parallel 
• Shared 
• Turn-taking 

• Co-operative 
 

There are two broad types of play that we aim to develop 

• Free play – process based, fluid rules, child led, adult modelled and may 
cover all levels and social dimensions of play 

• Structured play (games) – product based, rule bound, adult led, adult 
modelled  
 

For all of these reasons for many play will form the bedrock of their education and 
will be a MUCH more important way to teach literacy and numeracy than in formal 
subject lessons.  

Time…  

In order for the moment of discovery to come and real learning to occur, our pupils 

need us to wait and to be given the time and space to process and discover.   

Our pupils are given an appropriate amount of time for their learning needs, not only 

in readiness to learn, but within each action.   

 This moment of discovery needs to be enabled and allowed.   
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“When you teach a child something, you take away forever his chance of discovering 
it for himself”. –Jean Piaget  

Whilst striving to achieve we need to allow our pupils to make mistakes in order to 

develop problem solving and persistence.   

 

Consolidation…    

Repetition is key to building our pupils' skills and understanding; within the structure 
of the day, sessions throughout the term and within the session itself. 'Burst-pause' 
and its repetition within most sessions give pupils the opportunity to communicate 
their preference.  In order to progress, our pupils need to revisit activities frequently 
to consolidate their learning.    

Appropriate and meaningful communication...  

Communication is at the heart of everything we do. The curriculum includes frequent 
opportunities for the pupils to develop their communication skills, from being 
reactive to finding alternative ways to communicate with intent.   

Being able to communicate our thoughts and intentions and to be responded to in 
an appropriate way, is one of our basic human needs. For our pupils, however, there 
are many and varied barriers to being able to achieve this. The complex needs that 
many of our pupils face, means that they may not be able to develop language skills 
in the same way as a 'neuro-typically' developing child.   

Each individual's communication needs will be unique. Pupils’ communication styles 
and preferences are assessed and developed, with help and guidance from Speech 
and Language therapists when appropriate so that communicative opportunities can 
be maximised. Vocalisations, movements, gestures and other non-verbal methods of 
communication will always be acknowledged as it is from here that pupils may be 
able to develop the building blocks for more formal methods of communication.  

Some pupils will have great success with low tech ways to communicate and others 
with high tech equipment. For some, it will possibly be a combination of the 
two.  Intensive Interaction, Attention Autism, use of symbols, Proloquo2Go, 
Signalong, Routine/Structure are all included in the wide range of methods used to 
enable communication   

Assessment and recording    

In order to gain as broad a picture of the way our pupils learn as possible, we will be 
using "Earwig" to collect and collate clear information about individual pupils. Staff 
must be certain that the pupils are credited for what they can do by themselves and 
not what we have prompted them to guess, or interpreted as being their true 
intent.    
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"We often try to shield our fragile learners from failure and 'pretend' they have 
succeeded when they haven't... It is imperative that staff work with the learners to 
ensure that there is a deep and abiding understanding that making mistakes is 
entirely normal.  Encouraging persistence means we are giving learners the 
opportunity to succeed on their own".  Peter Imray and Val Hinchcliffe    

 

Teachers continue to assess which pupils have the potential to become more formal 
learners and meet their needs through differentiating the semi-formal curriculum.  
Our definition of a formal learner is a pupil who is most likely to gain accreditation at 
Entry Level 3 by the end of year 11 in English and Maths, with the aim of 
progressing to a Level 1 qualification, roughly equivalent to low grade (1-4) GCSE, 
by the end of year 13. Pupils capable of achieving this higher level need to be 
encouraged to do so in order to access appropriate opportunities when leaving 
school, such as further education and employment.   

Throughout the Secondary phase pupils will still access English and Maths in order to 
maintain skills already acquired and to learn to apply knowledge and skills in 
functional ways.  Alternatively, the outcomes of English and Maths sessions may be 
focused on developing skills such as independence or specific thinking skills such as 
problem solving.   

Thematic Learning  

The curriculum at Harford Manor is cross-curricular. We have established a cycle of 
themes that covers four years. At our curriculum’s core is ‘What our pupils need to 
learn’. This thematic learning is the means of delivering this. This is the means 
through which PLGs and core skills are worked on. Those planning will ensure that 
there is a balance throughout the year and the choice of themes is designed to 
incorporate this.  

Repetition is essential for all these discreet sessions, but this ‘pace’ is always led by 
the learning needs of the group that is being planned for. Sometimes these sessions 
can be ‘teacher led’ with a structure, or may be set out in the class to allow for 
supported pupil-led exploration with only a small amount of teacher led introduction.  

Supporting staff  

Staff should be familiar with each pupil’s Personalised Learning Goals (PLG) and 
barriers to learning and complete ‘Earwig’ records where PLG targets are being met 
or progressed towards. They should be familiar with class planning so that they need 
minimal guidance, particularly during pupil-led exploration sessions. They should 
also be used to create an atmosphere or drama when necessary.  
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How does the curriculum run through the school? 
At Harford Manor, learners follow the statutory elements of the EYFS curriculum 
where appropriate and as there is a great overlap between the EYFS curriculum and 
the curriculum in school, the transition to the curriculum at Key Stage 1 is seamless.  
Through a rolling plan of half-termly themes, children and young people experience 
varied contexts for learning, and encounter. Much of the teaching and learning will 
be through play and topic based activity and this handbook details each strand 
within the school’s curriculum which support teacher planning. 
This approach continues throughout the primary phase and into the secondary 
department where the emphasis on the use of the functional learning leads 
seamlessly into life skills and generalisation of skills into community settings and 
even into work based learning opportunities. 
In Post 14 modules towards external accreditation awards are undertaken, and Post 
16 develop more opportunities for the World of work experiences both within the 
school and off site. 

 

 

Our Curriculum Areas 

Our curriculum is based on 6 strands which are: My Communication, My Thinking, 

Me and My Body, How My World Works, Me and My Community, My Creativity.  

There are overlaps between our curriculum strands and subjects on the National 

Curriculum. However, our curriculum strands are designed to offer something totally 

distinct, to directly address SLD learning need, rather than purely an adaptation of 

the national curriculum in any form. It is as a response to the small amount of 

available research into severe learning difficulties and our own reflections on 

teaching children and young people with SLD needs.  

In a similar fashion to subjects on the National Curriculum, we have identified the 

component “strands” which make up each curriculum area. This is to give each 

curriculum area fuller definition, and to support classroom teams to plan, report, and 

set appropriate developmental learning intentions. 
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What is included in the curriculum areas? 

  EYFS Areas,  National Curriculum areas 

Me and My 

Body 
• Personal, Social and 

Emotional 

Development 

• Physical 

Development 

  

• Science/human biology 

• PSHE  ( RSE ) 

• Food tech 

• P.E. 

  
My 

Communication 
• Communication and 

Language 

• My Attention 

• Literacy 

• Expressive Arts and 

Design 

• English 

• Art 

• Drama 

• Music 

My Thinking • Maths 

• Understanding the 

World 

• Communication and 

Language 

• Problem solving 

• Shape space and 

measure 
  

• English 

• Maths 

• DT 

• Science 

My Creativity • Expressive Arts and 

Design 

• Communication and 

Language 

• Music 

• Art 

• Drama 

• Language 

Me and My 

Community 
• Understanding the 

World 

• Personal, Social and 

Emotional 

Development 

• Language 

• Geography 

• History 

• R.E. 

• PSHE 

How my World 

Works 
• Understanding the 

World 

• Problem solving 

• Shape, Space and 

Measure 

• Science 

• DT 
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Me and My Body 

In this strand, learners enhance their overall health and well-being. They also learn 

about personal care, healthy eating and safer lifestyle choices. This curriculum area 

also has a strong emotional and social dimension. Learners are supported to 

understand their feelings and their behaviours 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

My Emotions and Resilience 

• About myself My Identity – Age, Gender, Sexuality, Ethnicity, Language, Culture/Heritage Beliefs 
and values 

• Interests and hobbies 
• About my family, About my friends, About change 
• Understanding my feelings 

My Goals 

• For my learning 
• For my body 
• For my friendships 
• For my home 
• For my future 

• For my health (physical and emotional) 

My Choices 
• To be safe (road safety, stranger danger, safe conduct) 
• Consequences of my choices 

 

 

• Health and Self Care 
• Dressing – size, shape, colour, weather 
• Personal care – hands, hair, face, teeth, shower, 

bath, deodorant 
• Growing – age, babies, life cycle, puberty, families, 
• Understanding – parts of body, gender, body image 
• Sex education (public/private) 
• People who help me  e.g. dentist, doctor 
• Healthy living habits – e.g. food, exercise, 

medicine, mental wellbeing  
 

 

• Physical 
Development 

• Gross motor skills – running, 
walking, sitting, climbing stairs, 
swimming, rolling ball 

• Self-expression – dance, 
gymnastics, drama, music 

• Co-ordination and spatial 
awareness 

• Fine motor skills – using tools 
and equipment, dressing and 
undressing, handling food, 
construction 

• Assistive Technology 
 

Me and My Body  
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My Communication 

In this strand, pupils develop their expressive and receptive skills through speaking 

and listening or drama activities. They also work with basic functional literacy for 

everyday life, such as social signs. In addition, they encounter literacy and inclusive 

writing activities. Where appropriate; interventions such as Jolly Phonics, Colourful 

Semantics, Elklan, Proloquo2Go are used to support the development of core literacy 

skills. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Expressive Communication & Interaction with Others 

• Initiating Interaction 
• Responding to Interaction 
• Making choices 
• Using communication software/talkers/iPads   
• Communicating purposefully within different environments – e.g.  likes 

and dislikes, emotions, conflict resolution 
• Interactive games 
• Drama and role play 

 

Visual Literacy  
(Reading and Writing) 

 

• Objects, photos, pictures, symbols, 
letters, words, sentences and books. 

• Social, environmental signs 
• Moving images and film  
• Performance 
• Recounting and sequencing 
• Shared stories about self 
• Shared writing, taking photos 
• Commenting and responding to 

literature/non-fiction 
• Instructions: recipes, timetables, 

leaflets 
• Technology based communication: 

texts, emails 
• Navigating websites/apps 
• Using mobile phones, tablets etc. 

 

Listening, Attention and 
Understanding 

• Understanding of routine, context, 
gesture, sign, auditory and visual 
cues 

• Listen & respond to spoken 
language 

• Attend to adult led activity 
• Engaging, anticipating & 

participating 
• Copying  
• Focusing attention, sustaining 

attention, shifting attention, joint 
attention 

• Following instruction 
• Answering questions 
• Social interactions 

 

My 
Communication 
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My Thinking 

This strand develops thinking skills in their broadest sense and includes maths. In 

‘My Thinking’, learners encounter situation-based and contextualised problem-solving 

activities. This area explores patterns and sequences, social and moral dilemmas, 

language for thinking, pattern, memory, and ways of finding new information.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

My Thinking 

Making 

connections 

• Symbolic play 

• Sequencing (time, 
instructions, 
patterns) 

• Shape and space 
• Number 
• Measures 

• DT and construction 

• Categorisation 

Investigating and 

Exploring 

• Play skills 
• Technology 

• Enquiry 

• Using imagination 

Working through a problem 

• Discrimination (same and 
different) 

• Divergent thinking 
• Filtering 
• Planning 
• Perseverance 

• Trial and error 
• Modifying 
• Repeating and sequencing 

actions 

Memory 

• Long term memory 
• Short term memory 
• Working memory 
• Application  
• Remembering facts 
• Recognition and 

recall 

Cause and effect, problem solving, predicting and anticipating, 

using and applying including maths concepts, functional use. 
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How My World Works 

This strand focuses on practical skills and understanding and has a largely scientific 

dimension, looking at, for example, living things, electricity and sound. The 

curriculum area also emphasises effective engagement with technology, including 

computers, phones and household appliances.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

How My World Works 

Being Safe in the World 

Choosing and 

Using Technology 

• Communication 
technology 

• Photography 

• Technology in 
school 

• Technology at 
home 

• Assistive 
technology 

• Outdoor technology 
• E-safety 

 

Living on our 

Planet 

• Water 
• Fire 
• Hot and Cold 
• Food 

• Materials 
• Weather and 

Climate 
• Environment 
• Electricity 
• Germs 
• Chemicals 

• Growing 
 

Discovery 
Responding to interests 
of learners in relation to 
the termly theme 
Examples: 
• Toys 
• Animals 

• Water 
• Celebrations 
• Light and sound 
• Superheroes 
• Food and drink 
 
See topic cycles 
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My Creativity 

This strand is supported through, music, art, drama etc. to provide a meaningful context for 

learners to develop, within the priority areas of communication, cognition (thinking) and 

personal and social development. It creates opportunities for the transference and 

generalisation of class-based learning. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

My Creativity 

Imagination and play 

 
• Copying and imitating  
• Role play and drama  
• Engaging and exploring  

• Sequencing movements  
• Using our voice  

• Using our senses  

Art and cultural 
appreciation 

 
• Artist studies  
• Cultural influences  
• Historical aspects  
This can be related to 
the heritage and themes 
of members of the class 
/ school community 
 

Expressive Arts  
 

• Drawing  

• Painting  

• Sculpture  

• Use of alternative media 

• Songs and rhymes  

• Using instruments  

Collaboration and Sharing 

Ideas 

 

• Evaluation of self and others 
• Learner voice (listening and 

responding)  
• Collaborative working  
• Cause and effect 
• Making choices to complete a 

task 
• Showing preferences for styles 

and materials  

Exploring my Creative Self 



19 
 

Me and My Community 

In this strand learners develop their understanding of the people around them. They 

explore diversity within class and school through areas such as religion and heritage. 

They also explore the local area and how to access services. This strand has strong 

links with work related learning. The emphasis is on participating in the community 

e.g. self-advocacy. This area explores global citizenship, as well as rights and 

responsibilities 

 

 

 

 

 

 

 

 

 

  

My Role in the Community 
• Developing interests 

• Citizenship  

• Helping others - fundraising 

• Work related learning 

• Developing work place skills 

Harford Manor School 
• The people – my class, other 

pupils, my teachers 

• The building and grounds 

• Achievements and celebrations 

• Environment 

• Decisions 

 

Past and present 

• Then and Now 

• Timelines 

• Memories  

• Local history 

• School history 

• Family history  

The Local Community and Global community 
• Leisure – parks, swimming, cafe 

• Shopping 

• School links 

• Accessing services 

• Travel and road safety 

• Norfolk Broads and Norwich 

• Links with local businesses 

• Places of worship  

• Comparing different natural environments beaches woodland …. People around the world 

• Places 

• News from around the world 

• Exploring cultures around the world 

• Different Religious celebrations Christmas Hanukkah Diwali  Easter Harvest  Chinese New 

Year   Ramadam 

 

Me and My Community  
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Half-Termly Topics across the school 

Half-termly topics are in place across Key Stages 1-4 to provide a context for 

learners to engage with the curriculum. The themes or topics add a dimension to all 

curriculum areas and to connect them. The rolling plan of themes has not been 

written to enable progression. Learning and progress is through the individual 

targets linked to the six strands of the curriculum. The rolling plan of topics is about 

providing varied contexts for teaching these targets. 

 

Curriculum Topic Cycle 

 Autumn Autumn Spring Spring Summer Summer 

Year 

1 

To Infinity 

& Beyond 

What a 

Performance 

Where in 

the 

world? 

Farming Health and 

Body 

Water 

Water 

Everywhere 

Year 

2 

Home 

sweet 

Home 

Remember 

Remember 

Rainforest Cycle of 

Life 

Recycling/Green 

Issues 

We’re all 

going on a 

Summer 

Holiday 

Year 

3 

Knowing 

Me 

Knowing 

You 

Let’s 

Celebrate 

USA 

Road trip 

World 

Religions 

Work and Play My Local 

Community 

Year 

4 

Then and 

Now 

Magic & 

Mystery 

A Sensory 

World 

The 

Seasons 

Heroes Journey to 

the Centre 

of the 

Earth 
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Teaching of R.E. 

R.E. remains a statutory subject in Key Stages 1-4. Religious education covers 

Christianity and other faiths. R.E. at Harford Manor is included at an appropriate 

level throughout the school and, in many classes will form an integrated part of Me 

and My Body and Me and My Community. The aim of religious education is not only 

to learn about different religions and faiths, but also to help the pupils understand 

cultural differences and similarities, and to promote greater respect and tolerance of 

others. 

We bring the classes together each week for assembly, and this is used as a time for 

thought, reflection and celebration. It is therefore regarded as a valuable teaching 

and learning opportunity. 

Each class has a time for reflection each day, this may take the form of reflecting on 

the day together, quiet time. or mindfulness. 

Whilst collective worship is broadly Christian in nature, it does also focus on other 

religious beliefs and festivals. We strive for an atmosphere of trust and respect 

where pupils can examine, question and further develop their thinking. 

 

Teaching of ICT 

Similarly to Religious Education, ICT is a statutory subject across all Key Stages of 

the National Curriculum. At Harford Manor School we recognise the increasingly 

important and valuable role ICT plays throughout society and in many of our pupils’ 

lives and the role school has in facilitating effective and safe access to technology 

and the internet. 

The teaching of ICT is integrated throughout our whole curriculum, from basic 

sequencing and the use of algorithms for everyday functions, engaging with a wide 

variety of electronic / digital devices, and the use of the internet and online 

resources to support learning. We are also in the process of developing a formalised 

ICT based curriculum offer following the ‘Harford Steps’ model. 

The teaching of ICT at Harford Manor School is tailored to each individuals’ particular 

needs and delivered at a level appropriate to each pupil’s level of understanding, 

such as offering targeted learning to pupil groups about staying safe online and 

appropriate internet usage, which includes information and resources for parents 

and families. 
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British Values 

British Values is threaded through the curriculum and is recognised in all classes. 

The four areas of BV are: 

• Democracy – this can most clearly be seen through sharing ideas, turn taking, 

respecting others’ ideas and working together. 

• Rules of Law – this includes managing own behaviour and emotions, looking 

after the environment, looking after and respecting each other and learning 

about right and wrong. 

• Individual Liberty – having a go, developing self-esteem, trying their best and 

taking risks. 

• Mutual Respect and Tolerance – this includes celebrating cultures, valuing all 

and their opinions 

 
 
IMPACT: 
 
 
How do we know if it is working? 

The curriculum is monitored and evaluated to ensure that it is working, through a 
rigorous quality assurance process. Each pupil’s progress is discussed as part of the 
teacher’s appraisal/performance management. Pupil progress meetings take place 
with the members of the SLT at least twice a year and include discussion around 
assessments, targets, work scrutiny and observation/pupil voice.  
School uses a ‘basket of indicators’ to capture the full picture of pupil progress. The 
range of measures and assessments used are different across the key stages in 
school.  
 
These measures include: 

• Termly PLG based on priorities in pupils’ EHC plans for all pupils 
• Earwig Evidence & Learning Journeys 
• End of Year Reports 

• EYFS small steps 
• Mapping and Assessing Personal Progress 
• Behaviour data 
• Personal care and independent living records e.g. eating or toileting records 
• Therapy targets 
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• Learning Journeys 
• Externally accredited courses e.g. entry levels 
• Annual Reviews 

• Pre- Key stage standards. 
• Statutory Testing when appropriate (Phonics testing for example) 
• Harford Manor Steps 

 
In order to validate our assessments, teachers take part in cross school moderation 
and work scrutiny and samples of work are also moderated across schools as part of 
the FLSE Special Schools’ Assessment Group and Norfolk Assessment group. 
 
 
 
 
 

Monitoring and evaluating curricular impact 
 

 

Baseline of skills 

and learning 

Curriculum 

planning 

Collection of 

evidence 

Observation and 

learning walks 

Collection of data/ 

pupil progress 

meeting 

Staff performance 

management 

(Appraisal) 

Analysis of 

progression data 

Moderation of 

work 

Governing body scrutiny and Review 
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